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Western aa a Regional
Institution
Our location In Kalamazoo and In
southwestern Michigan offers
particular opportunities for service
to the residents of this part of the
State. As the major public
institution of higher education in this
region. we have traditionally assumed
a special concern for their needs and
attempted to be responsive to them.
This has never meant that Western
should adopt a parochial perspective,
but proximity and easy access do
create natural constituencies. The
area Is well-represented In our student
body (though In a declining
percentage). our physical plant
and cultural facilltles are available
to and used by our neighbors, and
we have for many years provided
broad field service course ollerings,
consulting services, workshops, and
a variety of other regional services.
The Committee believes. however.
that we have already entered Into a
new and closer relationship which will
test our imagination. patience, and
flexibility. Whether or not we find the
prospect attractive. the walls betwen
town and gown are coming down: in all
aspects of the University's lile, we
are merging with the surrounding
community. Our campus Is open. more
of our students live off-campus than
on It (In fact, what Is "campus" Is
Increasingly difficult to define). we
depend for a variety of services on
outside agencies. we have an
expanding complex of Involvements
with local schools. businesses. and
governmental agencies. That this
evolutionary phenomenon should
coincide with many other basic social
changes promises great Impact on
undergraduate education at Western.
An increasingly urban and
technological society, we believe.
will accelerate the demands on
Western for more public service and
more applied. technical. and
professional education; and these
demands will come from an older
clientele. many of whom will need to
work while they update their skills or
are retrained for a new occupation.
Many will come without degrees or
previous college background, but they
will bring experiences, maturity, and
perspectives to enrich our classes
beyond what Is possible for 18-year
olds. The shorter work week and the
recurrent three-day weekends will also
send us students--predomlnanlly
part-time-In search of general and
liberal education, mental and physical
activities which previously had been a
luxury beyond pursuing or. for some.
beyond consideration.
This Influx of new students should
leaven and catalyze our more
homogeneous student body. should
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offer quite different opportunities for
service, and may move us to novel and
exciting conceptions of undergraduate
education. Yet. while they have much
to offer us. as well as to gain from
us, we must recognize that we cannot
satisfy every need and demand, nor
should we waste our resources by
needlessly duplicating what Is
available elsewhere. At the very least,
howeves. we should examine our
admissions policies. our offerings. and
our scheduling to accommodate
where we can and should.
Beyond the narrowly academic,
and in some respects beyond the
charge to this Committee. is the
necessity to explore the whole range
of relationships between Western and
the neighboring communities. These
communities are the loglcal source of
mutually beneficial work/study
arrangements; they are natural
laboratories for our faculty and
students. and an accessible and
significant part of our society which
we can serve. They are also. however,
where two-thirds of our students
live. volunteer their ideas and
energies as citizens, experience their
social and political problems. These
thousands of students depend on the
University. and to much of the public
they represent the University,
sometimes exclusively. We must face
the Inevitability of our Institutional
involvement in this complex
relationship; and we should recognize
In doing so that at a time of publlc
disenchantment with higher education,
such expanded contacts at all levels
may help to foster essential publlc
understanding and support of what
we are and do. The Committee will
make recommendations in this area
which are appropriate to our charge,
and, In addition, will forward to the
President the report and
recommendations of the Task Force
on Relationship Between the University
and the Community-at-Large, whose
sense of urgency took them beyond
that charge into broader concerns
which they, and we, belleve that the
University must examine soon.
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The Faculty of WMU
Little change of any significance
In undergraduate education is likely
to occur at Western Michigan
University without the Initiative,
consent. and cooperation of the
faculty. That the basic judgment on
matters of educational policy at
departmental, collegiate, and university
levels Is their professional right and
responsibility is well-established by
tradition and practice at Western.
Since the faculty will play a crucial
role in determining what we will be
In the 1970's. it is important to know
something about them. They are on the
average relatively young (mid-30's)
and relatively new to Western (half of
them have been here six years or less).
Thus their commitment to the
University Is difficult to predict, as
Is the direction in which they would
prefer Western to move In the future.
We do, however. have some
Indications. According to the survey
conducted last year by one of our
Task Forces• (noted earlier), the
faculty would appear to find generally
acceptable our current policies and
priorities. By at least a 2-1 ratio they
are "satisfied with present policies.
practices, and conditions In such
areas of professional concern as
academic freedom. tenure. faculty
grievances facilities for teaching.
sabbatical leaves" and most fringe
benefits. Salary, as always. remains a
concern.
In addition the survey reveals their
near-unanimous recognition of the
professional responsibility "to teach
classes. and to educate students via
seminars and the direction of
research," as well as the
"overwhelming majority'' belief in
the responsibility "to keep office
hours .to act as a guide and
counselor to students. (and) to help
students develop Into responsible
citizens." It seems evident, at least so
far as faculty expression can be
equated with faculty action. that
teaching and a strong concern for
students continue to be of prime
importance. And the testimony of
student evaluation to the a~·ailab11ity
of faculty and their genuine Interest In
students supports this inference.
Further, despite their commitment to
the value of scholarly inquiry,
publication, and other creative
activity. the clear first priority of the
27 responding Departments tn
decisions regarding promotion,
tenure. and salary Increases Is
teaching ability.
1

Task Force 19 on the Relationship
Between the Faculty's Professional
and Other Responsibilities. Fina/
Report pp. 3-4.
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The values and allitudes of our
present faculty must figure
prominently In any projections about
Western during the next decade. for
in large part they may be our faculty
during that period. Over the years they
have been an unusually stable group.
with significant change in personnel
coming from the additions of growth.
rather than departures because of
dissatisfaction "with Western or the
lure of other institutions or alternative
fields of employment. In recent times
that stability has been more
pronounced. even dramatic: we have
for the past three years averaged about
eleven retirements annually from our
faculty of approximately 1.100; and
resignations from continuing
appointments during that period
numbered 71 in 1969, 28 in 1970,
and to date only 12 in 1971. We
assume that the probable causes of
this phenomenon are the relative
attractiveness to faculty of Western
and Kalamazoo as places to work
and live; the tightening of the job
market in many disciplines, reducing
mobility and heightening the
Importance of a comparatively
secure position; and the lesser
Inducements of other states and other
universities, most of which are faced
with the same retrenchment pressures
with which Western and other
Michigan schools are now confronted.
All of these factors are likely to
continue well into the 1970's.
This situation compels us to recognize
what few alternatives we may have
In this area. and to exercise them
wisely. II Western Is no longer In a
growth situation which ensures an
annual influx of new blood. and those
faculty now here tend to remain. then
It seems apparent that we must
concentrate on how best to maintain
and increase the quality of our present
faculty. Our recommendations will
deal specifically with the implications
of this situation, but In broad terms
they seem to us to dictate at least the
following: (1) We must agree on and
make clear the nature and goals of
Western Michigan University, so that
our current faculty and those who will
consider joining us have a fair,
rational basis for deciding II this is
their kind of institution, and we have
such a basis for evaluating what they
might contribute to the accomplishment
of our institutional purposes.
(2) We must choose new faculty
with great care, since our selection
may be limited largely to
replacements for retirees and for the
non-tenured. The Task Force poll
of the faculty revealed a
concern that tenure was given too
easily, In some cases as a reward for
the absence of clear grounds to deny
it, and we would add that It might
have been granted without proper
consideration of what each candidate

could be expected to add to Western.
since our Institutional objectives have
not been clearly defined. (3) With a
limited total number of positions, the
practice of automatically replacing
departed faculty within a Department
cannot be maintained. as it would
limit almost absolutely our possibilities
for growth. change, and
responsiveness to student needs.
A calculated reallocation of this
valuable resource. as well as others.
seems inevitable. (4) A relatively fixed
number of faculty, an increasing
proportion of whom will eventually be
tenured. will make It mandatory that
our system of rewards (salary.
promotion, tenure. support of various
kinds) reflect and encourage our
commitment to excellence and to the
achievement of Institutional goals.
(5) Finally, we should institute
University-wide a regular system of
review of performance for all faculty,
with a concerted program of
assistance to upgrade both junior
and senior members, and a planned
effort to make the best use of their
ablllties.
None of these observations Is
Intended as criticism of Western's
present faculty, which, in fact, appears
generally to be of high quality. Our
point is simply that the 1970's will
probaby be a period of stabilization
rather than the growth which
·
characterized the 1960's, and we
believe It Is essential that the entire
University recognize this and act
accordingly.

The Students of WMU
In recent years probably the most
striking change In American higher
education-and certainly the best
publicized-has been In the status of
the student. For decades our colleges
have glibly announced that students
are what undergraduate education Is
all about, that each student must be
perceived and treated as a unique
Individual, that students mature
socially and Intellectually only as they
are given the opportunity to make
choices from among alternatives and
are forced to assume reponslblflty for
their own decisions. Now, finally,
the assertions are being taken
seriously by a great many students
who tell us that they are quite
wlfllng-even anxlou&-to try out
those theories. In some respects and
In some areas Western has begun to
practice the theories; we propose that
the pace be accelerated and the
application be University-wide.
In the appropriate sections of this
Report-such as those dealing with
admissions, governance, continuing
education, graduation requirements,
and others-we will spell out the
specific Implications of our educational
assumptions and our conception of a
Western Michigan University student,
for decisions In these areas should
rest on such a ba98. In those
recommendations we have tried to
take into account at least the following
characteristics and behaviors that
helped to define the current and
future Western undergraduate we
have In mind .
First, though he Is at this point
predominantly In the 18- to
22-year-old range, we assume that
in the future he will be older, more
experienced, more mature, and more
diversified In his personal and
academic background.
Second, while during the past decade
Western has Increasingly attracted
outstate and foreign students, so long
as non-resident costs remain at what
has reached a prohibitive level, we will,
unfortunately. move back toward a
higher proportion of Michigan
students. We consider this a serious,
harm'ul reversal .and will recommend
means to forestall It. And whfle we can
expect to continue to draw students
from all over the State. as we expand
our continuing education program and
our relations with the surrounding
areas, we will return to a more
regional student body.
Third, presently of our entering
freshmen who stay on to graduate,
most complete their work In a normal
four years. We expect that during the
next decade not only will more
prospective students choose to
defer their original admission (which
we would encourage), but many of

Western In the 1970'•
At least two major causes have
sensitized colleges and universities
throughout the land to undertake such
studies as this one: (1) A new
awareness, fed from many sources.
that In a number of respects our
universities are essentially unchanged
from the earlier models of 50-75 years
ago, and in some ways still reflect
educational Ideas, content, and
practices centuries old. (2) An
awakening to a variety of revolutlonary
changes already well under way In
the general society. but Imperfectly
reflected In our universities, and
glimpses and inkllngs of more to come
which ralae serious doubts about the
adequacy of our universities to serve
society's needs and to prepare
students to cope with that brave
new world.
Some of what Is old in our universities
is old because it is good, becauae It
has stood the test of time, change,
and constant reexamination. These
are enduring strengths, and must be
defended. What Is vulnerable is the
unexamined, those vestiges which
have persisted precisely because they
have not been carefully scrutinized.
Students of higher education are
pleased to point out the Irony that
universities. which rightly pride
themselves on their up-to-date
critical. scholarly knowledge of
practically everything seem to know
least about and to be least crltlcal of
universities. They are in that respect
among the more conservative
Institutions In our society. John
Gardner, for one ,has noted that
"Much Innovation goes on at any
first-rate university-but It Is almost
never conscious Innovation In the
structure or practices of the university
itself. University people love to
innovate away from home."t
As we have looked-crltlcally, but
with affection-at our University, we
have been hard pressed to justify.
except as vestiges. that all students
should require the same four years to
complete an undergraduate program. a
fixed division of knowledge Into
discrete departments and 50-mlnute
blocks. a traditional grading system.
the assumption that higher education
Is most effective over a continuous
period and during the ages of 18 to 22.
Spotted about the country, and
within our own University, are
practices and programs which seem
to demonstrate that none of these Is
essential to a successful college
experience.
Though as professionals we have
never agreed on the precise elements
•John W. Gardner, Self-Renewal. New
York: Harper & Row (Harper
Colophon Books), 1965, p. 76.

and ingredients of a liberal or
general education, and periodically
have shuffled various ones In and
out of our definitions. we have
nevertheless persisted In prescribing
them. While we repeat annually In our
catalogs our belief in the uniqueness
of each Individual and the necessity
for education to be personal and
humane, our _requirements. our
techniques, and our structures lump
thousands of these unique Individuals
into fixed tracks, paths. and modes of
learning. Some of them are now
asking "Why?" And often we are
embarrassed at our inability to
respond to their satlsfacilon or to
ours. In part, then, this drive toward
exhaustive reexamination of what we
are about and why, which coincides
with an enhanced and uneasy sense
of the future, seems to us to offer an
opportunity to make of ourselves
honest men and women.
The second Impetus for such studies,
the soc1al revolution which surrounds
and Impinges upon the universities,
not only compels us to change but
guides and directs us In doing so.
Some aspects of this "revolution"
are ancient Indeed, and have
confronted universities and societies
many times: The rediscovery ot evil
in the world, and the moral compulsion
of the young to do battle with it;
the questioning of the capacity of
structures and Institutions to serve
human needs. and the concomitant
doubt that reform of those Institutions
will bring about desired ends; the
search for solid substance and relief
from doubt and confusion In a
period of lost and changing values.
These inescapably have to do with
education, for such human and
timeless questions have always been
our province, and we are obliged to
examine them together if we are to
be worthy of the name university.
But other facets of this revolution
demand that we change in accord
with the times if we are to lead or
even to serve our society. We must
reconsider who belongs In, or can
profit from, this University, and on
what bases one "qualifies" for
admission. We must ask If our
Institution is designed tor
exclusiveness--to weed out on
dubious grounds at admission, Judge,
and then weed out again-rather
than to serve as many and as broadly
as it can for as long as they can
profit, with our help, from what we
have to offer. Obviously such
questions have moral and social, as
well as academic, ramifications; and
they go to our fundamental
assumption about universities, public
universities, and most mportant,
this University. We have asked those
questions, and tried to act on our
considered answers.

We llve at a time when people simply
must continue to learn if they are to
live productive, satisfying lives in a
complex world, and one in which
Information and Jobs may be outdated
or of doubtful value shortly after they
have been mastered. And we live In a
world of rapid. confusing. and
frustrating change, which demands
flexible, adaptable human beings. If
we tall to recognize the nature of this
period and to help our students
prepare to cope wtth It, we will do
them, and ourselves, a terrible
disservice.
If Western Michigan University Is
truly responsive in the 1970's to the
needs and realitles of our time, we
will have planned and restructured
ourselves for a more diverse and
mobile student body, learning (on- and
oft-campus) more often when and
what they want to, combining the
practical and the theoretical to the
advantage of both, and assuming far
greater responsibility for defining and
carrying on their personal education.
For those of us fortunate enough to be
part of that University. ii should be a
very disturbing, exciting, satisfying
time.

Preamble
The University should function as a
humane, reasonab '. e, and creative
community, rejecting the arbitrary use
of power, and responding positively
to that authority which derives from
demonstrable competence and
rationality . In such a community,
stimulation and chaHenge supplant
threat and coercion.
The University should demonstrate
through its practices a commitment
to those ideals, values, and objectives
which it endorses and urges upon the
larger society, thereby enriching the
quality of life within the University,
providing inspiration and means for
improving the human condition
outside it, and fostering a
compassionate view of the problems
and possibilities of mankind.

Goals of Undergraduate
Education
The major concern of Western
Michigan University is the education
of its undergraduate students, and it
is committed to provide the
environment and the means to
enab!e these students,
1. To assume primary responsibility
for their own growth and education ,
to achieve a genuine sense of
competence, and to develop the
motivation and ability to perceive
and pursue learning as a continuous
process.
2. To acquire the knowledge, skills,
and will to examine critically man 's
experience, especially as that
experience relates to contemporary
life and illuminates the future .

3. To gain an understanding of the
persistent values of their own and
other cultures, and the ability to
respond critically, sensitively, and
sympathetically to cultural difference
and change.

2. To encourage all members of the
University community to explore
fields of knowledge, points of view,
and competences new to them, so that
they may develop flexibility and
imagination to live productively in a
changing world.

3. To estab!ish and sustain an
environment responsive to individual
needs and abilities; and one which
encourages growth through
opportunities to exercise initiative,
choose among alternatives, and
assume personal responsibility for
one's actions and decisions.
4. To provide the opportunity to acquire
occupational competence, with its
requisite skills, knowledge, and
attitudes ; an understanding of how
one's work relates to his society and
to his life; and preparation for
creating and developing new
occupations.
5. To end racism in the University,
and to struggle against it in the
community-at-large.
6. To recruit students, faculty, and
stall from America 's oppressed and
disprivileged (Black Americans,
White Americans, American Indian.>,
Spanish Americans, and others) ; and,
when necessary, to provide for them
essential educational experiences and
supportive services.
7. To maintain a spirit of free , critical
examination of society, and to
provide relevant educational
experiences-both on- and ofl-campu~
-by which to test and apply the
results of that examination.
8. To respond in its planning and
allocation of resources to the widest
possible range of educational needs.
in the conviction that a public
university should serve the many, not
the few.

4. To achieve greater self-knowledge
and self-esteem, increased
understanding of and empathy with
others, and an enhanced ability to
relate positive:y lo their fellow human
beings.

University Goals of WMU for
the 1970's
In order to establish and maintain the
environment essential for such an
undergraduate education , the
University is committed to the
following in 3tilutional goals and to
making its practices and priorities
accord fully with them:

13

1. To function as a community of
learners dedicated to excellence; the
pursuit of truth ; shared, open intellectual
exchange; and respect for creativity,
diversity, reason , and honesty.
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All aspects of a university's
undergraduate program ought to be
consistent, both in content and manne1
of operation, with the institution's
avowed undergraduate mission . When
the university is committed to promote
through that program responsible
personal growth as well as critical
intellectual development ; when
the student is expected " to assume
primary responsibility for [his] own
growth and education "; when
he is to be encouraged "to explore
fields of knowledge, points of view,
and competences new to [him], so that
[he] may develop flexibility and
imagination "; when he is expected
to become part of a " community
of learners; and when he is also
to have the " opportunity to acquire
occupational competence" ; then
conditions which encourage the
pursuit of these aims have to
be created , maintained , and supported
throughout the entire undergraduate
program. Given the particular goals
that we have proposed, the learning
environment at WMU should be
characterized by freedom,
responsibility , flexibility , and
cooperation .

they could be under continuous
critical review to eliminate the
whimsical or vestigial. Under those
conditions, the ends of learning would
be served by both the requirements
and the options.
The undergraduate program ought
to provide many alternatives and
extensive opportun ities to explore
them . Students-who learn in many
different way s-sh ould have the
chance to choose and then synthesize
and integrate fo r themselves their
various learning experiences , as well
as to engage in special ized and
structured programs. And this
approach has the added virtue that
the process itself would be educational
and maturing as only experience can
be. Moreover, the assumptions and
dynamics of the undergraduate
program should provide a valuable
model , a persuasive demonstration
of the University's commitment to its
professed belief that growth and
learning require the making of real
choices, among real options, with real
consequences for which the student
is responsible.
To be free to choose from among
outmoded or unattractive options,
however, is pointless. We know that
custom and inertia, frequently resulting
from the sheer difficulty of effecting
change, often propagate courses
and course structures year after year,
that what once was valuable and
exciting can persist long after the need
has been forgotten and the initiator
has moved on to other interests.
To counter this natural process
of stagnation , opportun ities for
responsible and productive
experimentation and program
development have to be made widely
available, and these demand resource
support, a favorable intellectual
climate, and a positive , encouraging
decision-making apparatus. Decisions
affecting program , experimentation ,
requirements, courses, course
structure , and curriculum , we believe ,
are best made at the lowest level
possible, seldom higher than the
College, and they should be subject
only to review and coordination by any
higher authority. We concur in th e
practical wisdom of John Gardner's
observation that, " If all innovations
must pass before one central decision
point, they have just one chance
to survive, and a slim one at that. " 1

In an undergraduate academic
program we see no special merit either
in arbitrarily " requiring" anything
of a student, or in having him
" choose freely ." Each act should
be performed under certain conditions
with particular ends in view. It is,
therefore, critical to pay scrupulous
attention to the vital factors of freedom
and constraint, option and
requirement, as they affect individual
development.
In the best sense, of course,
academic requirements should spring
from the same organic necessities
which underlie any critical search
for truth. They would then become
· imperatives to which it would
be necessary to submit as
a pre-condition for proceeding .
Accepting them would be an essential
basis for self-discipline and
self-development. While it is not often
given to men to see and respond
to such imperatives in so fundamental
a way, it is certainly the task
of educators to apply this test to all
learning experiences. On ly when ~
we have satisfactorily answered the
question, "What is truly required"?
can any consequent "restraints"
be seen as the elements of an
authentic liberation.
We believe that the basic
pre-conditions for learning should
be set down clearly and be logically
defensible as necessary to the
fulfillment of valid learning goals.
Within that framework, fewer
requirements and more options should
be the rule . Requirements would then
be neither arbitrary nor punitive, and

But with many points of initiative
and decision , the innovations are more
likely to survive , and , if they prove
their worth , to be adopted by those
who might have rejected them
in the first place.
Finally , if an undergraduate program
is to support a sense of community
1

Gardner, Self-Renewal, p. 68.

in the University, it must provide for
mutually beneficial exchanges among
its parts. Interdepartmental
cooperation , inter-disciplinary
educational projects, and
inter-Collegiate exchanges not only
contribute to the intellectual health
and growth of both students and
faculty , but they bridge the polarities
which separate us. We cannot, after
all , hope to achieve the stated goal
of broadened intellectual perspectives,
if our programs, attitudes, and
conduct are insular and provincial.
Occasions for cooperation and
communication among participants
in the undergraduate program must
be multiplied and encouraged
by appropriate funding and support.
The possibility of creating and
sustaining a strong , viable program
directed to learning in its best sense
and characterized by freedom,
respons:bility , flexibility , and
cooperation might be further
enhanced by the very fact of its
coming into existence. We believe that
the academic and human values
embodied in such a program could
be strongly appealing to both faculty
and students. If this is true , in the
case of students particularly,
a renewed undergraduate program
could contribute greatly to eliminating
the feelings of alienation and
depersonalization which affect us all ,
and replace them with the pleasure
and excitement of learning.
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Graduation Requirements

Background
The current requirements for
graduation from Western with
a bachelor's degree are as follows :!
"Any curriculum leading to a
bachelor's degree consists of at least
124 hours of credit of which no less
than 120 hours of academic (i.e., not
general credit P. E.) [sic] are
required ."
" The student must meet the following
requirements or their equivalent: "

requirements of a catalog which
is more than ten years old ."
Undergraduate majors and minors,
as well as certification requirements
for teachers, are further explained
on pages 35-40 in the current
Undergraduate Catalog.
A further examination of the Catalog
reveals many disturbing characteristics,
not only of the requirements, but
of the whole undergraduate program ,
to which we will address
recommendations. Among the worst
of these deficiencies are :

1. With certain exceptions, " each student
must "'complete four semester hours
1. The lack of clarity and consistency
in the presentation of the various
of general physical education. "
undergraduate programs. The Catalog
2." Courses must be selected so that
simply is not the informative,
requirements in at least one of the
attractive, human document that
curricula are fulfilled before
it should be.
graduation."
2. The significant lack of adequate
explanation of what the Colleges,
3. With stipulated exceptions in
Elementary and Secondary Education,
Departments, disciplines, programs,
International and Area Studies,
and courses aim to do and why.
Electrical Engineering Technology ,
Frequently the attempted explanations
Mechanical Engineering Technology,
reveal inconsistency between the
Metallurgical Engineering Technology,
rationale and the apparent practices.
Industrial Engineering and Industrial
In the College of Applied Sciences,
Supervision , " the student must
for example , it is not at all clear
complete a major with a minimum
where and how in its program
of 24 hours and a minor with
statement the three "educational
a minimum of 15 hours ... "
needs" which " serve as guides
in planning the various courses of
4."Each student must complete 40 hours
study withn the school (College)" are
of work in the General Studies
specifically implemented . Nor is it
Program or in approved alternatives."
evident how all of the areas of
educaton involved in preparing
5. " A minimum grade point average
" capable men and women for
of 2.0 must be maintained in any
responsble positions in busness.
major or minor(s) presented for
industry, and pubic service" in the
graduation. "
College of Business can
6. " ... it is expected that all candidates
be subsumed solely under the
for the Bachelor's degree or full
headings of developing future leaders
certification will have earned at least
in the business and indusrial world,
15 hours of credit on the campus
providing "grounding in the
of Western Michigan University or one
fundamentals through which our free
of its established off-campus centers
enterprise economic system operates,"
at Muskegon , Grand Rapids, or
and "offering an opportunity for
Benton Harbor. A minimum of 30 hours
specialization in various aspects
of credit must be taken through
of business activity."
Western Michigan. Ten (10) of the last
30 hours must be taken through
3. The strong vocational or specialist
Western. Correspondence credits may
orientation of much of Western's
not be used to satisfy any of the
undergraduate program. Very
minimum residence requirements."
few offerings, at least in the Catalog,
7."A maximum of 15 semester hours
of credit in correspondence courses
may be applied to a degree program."
8." Students transferring from a two-year
community college or junior college
must complete a minimum of one-half
of the academic work required in their
curriculum at an accredited four-year,
degree-granting institution (exclusive
of the general physical education
requirement) ."
9. With certain exceptions, "no student
may be graduated under the
1
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Western Michigan University
Undergraduate Catalog, 1970-1971 ,
pp. 23-24 .

are presented in terms other than
those of a major, minor, graduate '
school, or vocational prospect. The
possibility for other motives for
learning in a Department or discipline
seem either to be minimized or
entirely absent.
One might expect this emphasis
in programs with a strong vocational
orientation, but it is evident elsewhere
as well. The College at Arts and
Sciences rightly aims (p. 208) " to
develop a student who will be at home
in the world of ideas, and whose
experience of living will be deepened
by an understanding of his cultural
heritage," and " to offer [the student]
training in thinking objectively,

Recommendations
critically, and creatively ;" yet its
Departments inevitably present their
1. Courses, Credits, and Hours
offerings with a decided vocational
a. In accord with North Central
emphasis, and seem therefore to
Association standards, the successful
abridge the opportunity to participate
completion of 120 hours of academic
in their program on other terms. Its
credit should be required for
inter-disciplinary programs are
a bachelor's degree. Fulfillment of any
frequently oriented to careers or
certification requirements beyond
major-minor requirements. Art and
those demanded for the bachelor"s
Music offer few opportunities, it seems,
for non-majors or non-performers.
degree would be the responsibility
The English Department offerings are
of the individual student and could
structured almost exclusively in
be accomplished within or outside
major and minor requirements ; the
the University as necessary.
same is true for History, Geography,
b. No major should exceed 40 hours
Geology, and others. A notable
of academic credit, and no area
exception is the Department
of concentration (major, minors, and
of Religion (p.378) , which offers
cognates)
should exceed a
something approaching a rationale for
requirement of 60 credit hours.
and explanation of the study of religion
In the College of Applied Sciences,
in a broader sense. Although not
which employs unusual terminology,
ideal , it is a step in the right
the area of concentration should
direction.
not exceed 60 required credit hours.
4. With some important exceptions,
the lack of significant interdisciplinary c. Department and program curriculum
committees, in cooperation with
programs or opportunities.
the College curriculum committees,
5. The scarcity of real elective options,
should examine their major and minor
which results from the expansion
requirements and reduce the total
of and the emphasis on major-minor
hours required to the lowest level
curricular requirements , as well as the
consistent with defensib'.e educational
practice of specifying or limiting
and/or vocational goals, keeping
electives. In some cases students must
in mind the obsolescence of
use elective options to meet
specialized skills and knowledge
requirements in a minor, or choose
and the flexibility required in a rapidly
from limited (usually technical) options
changing world.
which are "strongly recommended."
d. Department Chairmen and Deans
Human Communication , for
should see that all prerequisites are
example, is specified in Occupational
reexamined and, unless found
Therapy, when it is but one of eight
to be essential, eliminated.
General Studies options at the
Departments should publish
Junior-Senior level.
suggested or preferred learning
6. The erosion of general education
sequences, and should note, where
as a result of waivers and substitutions
appropriate, the knowledge and skills
for expedient or narrowly curricular
that may be expected of students
ends, so that the purposes originally
in advanced classes.
established are not met.
e. A priority task of the Agency for
In the remainder of this section we will
Instructional Development (see
propose changes in courses ,
Instruction), in cooperation with
curricula , majors, degrees, graduation
departmental Committees for
requirements and how they may
Instructional Development (see below)
be met ; all of which , we believe, will
should be to study and recommend
bring policy and practice at WMU into
alternatives to the present
closer accord than now exists with
course-credit-hour structure, and
our recommended educational and
to stimulate and assist Departments
institutional goals.
in experimenting with such
alternatives.
f. Departments should give priority in resources and personnel (and
where possible be given additional
support) to the development
of courses in the following
categories:

19

(2) Courses of interest to the general
student, but which by their nature
would be interesting and valuable
to students already concentrating
in the field or discipline, and which
would relate the field critically
to the world-at-large. They might,
for example, examine the ethical,
social, and intellectual implications
of a particular discipline. Such
courses could be taught by persons
within the discipline or outside
it, preferably the latter (see Internal
Exchange Professorships).
(3) Inter-disciplinary or
trans-disciplinary courses which
would appeal to a broad spectrum
of students and concerns, and would
be offered in conjunction with other
Departments or academic units,
including General Studies.
(Graduates and undergradua~es
might be brought together in
500-level courses designed by two
or more Departments, with the credit
to apply to the Department
or curriculum of the student's choice.)
(4) Specifically for freshman , though
open to all students, short
"Exploration of-" courses designed
to introduce students to disciplines
or broader areas of study to assist
them in grasping the diversity
of learning experiences available
to them in the University. These would
be five-week courses, scheduled
consecutively in blocks of three
each semester. They would be
voluntary for Departments and
students, would offer one credit; and
a student could take as many as
three such courses a semester, and
a maximum of six in his
undergraduate career.
g. Graduate students, with the
permission of their advisers, should
be allowed to elect up to six hours
in undergraduate courses (below
500-level) in cognate areas. The credit
earned should count toward
completion of the hours required
for a graduate degree.
h. Increased attention should be paid
to the development of courses
and programs directed at the interests
and needs of older students, as well
as to appropriate methods
of informing them of such educational
opportunities (see Continuing
Education).

i. Courses and programs should
be developed which address
themselves to the nature and effects
(1) Exploratory courses (open to all
of rapid change, ot anticipations
students) which do not assume
of the future, to areas of current
preparation for advanced study, but
and lasting concern-such as the
are designed to answer the question,
proposed Undergraduate Program
"What is this discipline or field
in Environmental Studies-and
of study like in all of its aspects,
to those areas in which Western
including its methods of knowing and
is particularly equipped to contribute
learning, and its relation to other areas
to society.
of study and modes of learning."

2. Competency Examinations
It is currently possible, with
no specific limits, for students to
obtain by examination credit for
or waiver of certain requirements;
however, with some exceptions,
the practice is uncommon. This
appears to be so partly because
students are neither informed nor
encouraged to take advantage of the
opportunity. We urge that this option
be more widely available
Every Department should construct
competency examinations for every
course where feasible, should inform
students of their availability, and
should provide easy, cheap access
to them (see Evaluation). These
examinations should demand
competency in the skills, knowledge,
and behavior whose achievement
is the stated objective of the course;
however, no higher level of
performance should be required for
the granting of credit or a waiver
than that expected of a student
enrolled in the course. Where
particular experiences or personal
participation are essential (such
as laboratory or field work), the
student might be held responsible
only for those, in addition to
a successful test performance, or,
if necessary, that course could
be excluded from those offering
the opportunity of comping-out.
A special committee, with the
assistance of the Agency for
Instructional Development (see
instruction) should study and
recommend to the University
guidelines on fees, standards,
procedures to be followed, how often
examinations should be offered,
what can or cannot be tested/
demonstrated satisfactorily, and
other considerations. It should
emphasize the normal desirability
of granting credit, rather than
a waiver.
3. Physical Education
a. The requirement for graduation that
"each student must complete four
semester hours of general physical
education" should be abolished.
However, this should be
accomplished gradually to provide
both the Men's and Women's
Physical Education Departments
adequate time to build an effective
life-time sports program (as
described under Extra-Curricular
Activities) , and also to make any
necessary personnel changes with
a minimum of hardship.
To initiate this change, we recommend
that the Physical Education
requirement be reduced temporarily
to two semester hours (beginning
with students entering WMU in the
Fall semester 1972), and that when

appropriate staff vacancies occur,
they should not be filled.
b. Elective options totaling no more than
8 hours of academic credit (on the
average, one opportunity each
semester) should be provided
in general physical education for
both men and women. These options
should :
(1) Emphasize life-time sports and
skills which are developed and
offered as important elements of the
good life.
·(2) Be made more accessible
by taking instruction and, where
possible, facilities and equipment
to the student, and by adapting
program and schedule to the life style
and time preferences of young persons.
(3) Be supported in energies and
resources at a level similar to that
now maintained for varsity sports.

4. Committees for Instructional
Development
Each Department (or its equivalent)
in the University should establish
a Committee for Instructional
Development, which would work in
cooperation with the University
Agency for Instructional Development
in:

in the host area and could also
conduct a faculty seminar, serve
on a Department committee, and
be available to students. For instance,
a philosophy professor could be
an exchange faculty member in one
of the vocational or technical areas,
where he could teach a course
on ethics as it relates to the
particular vocational field, conduct
a faculty seminar on a subject
of mutual concern, and serve for the
period of the exchange on the
Department curriculum committee.
The plan would take fuller advantage
of our own human resources, bridge
personal and professional
barriers, and add greatly to the
academic breadth of all participating
Departments.
The cost would be minimal, and could
be met in various ways. For
example: (1) The two Departments
could exchange staff simultaneously.
(2) The course could be absorbed
by the lending Department. (3) The
cost of the "lost" course could
be met by the profiting Department
through its providing funds for
a part-lime instructor to teach
a course in the lending Department.
(4) A continuing bank of faculty time
could be established at the
University level.

b. Increasing the ·number of joint
a. Developing techniques for and
appointments, when the faculty
assisting in the evaluation of all
member is qualified, acceptable
departmental courses, especially any
to both areas, and desirous of such
experimental ones.
an arrangement on a reasonably
b. Developing specific as well as
regular basis. This should not
comprehensive plans for
be a device for creating empty titles.
experimentation and innovation
within the course offerings of the
c. Encouraging interdisciplinary faculty
Department, as well as means
seminars.
of evaluating and supporting such
6. Degree Programs
projects.
c. Serving as a disseminator of
information on new and promising
techniques for the improvement
of teaching and learning.
d. Establishing and coordinating
inter-disciplinary courses and staff
exchanges with other segments
of the University.
e. Coordinating and developing the
publication of the departmental
course information bulletins (see
below-Information
recommendations).
5. Academic Interchange
Academic interchange within the
University community should
be encouraged and promoted by:
a. Establishing throughout the University
a system of Internal Exchange
Professorships by which faculty
in one Department or area could
teach, for at least one semester,
in another area. The exchange
professor would have office space

Earlier in this section we have
recommended that required credits
in all majors and curricula be reduced,
pre-requisites be eliminated unless
essential, and more options be made
available. These principles, we hope,
will be observed throughout the
University. In addition, we
recommend the following changes
from current degree programs.
a. In the College of Arts and Sciences:
(1) Libera/ Arts Curriculum (Bachelor
of Arts Degree)
A special committee should propose
to the College Curriculum Committee
a curriculum aimed at an integrative
approach to man's cultural
experience, in the pattern proposed
by Task Force 11, or some similar
comprehensive program. It might also
consider variations of the current
Liberal Arts Curriculum, though
clearly that has had little appeal
to students (typically graduating fewer
than 200 students per year).

(2) Arts and Science Curriculum
(Bachelor of Arts or Bachelor
of Sciences Degree)
(a) General Studies requirements.
(b) A major in one of the Departments
of the College of Arts and Sciences.
(C) University electives to make
a total of 120 hours.

(d) Completion of a major in a Science
or Mathematics would entitle
the candidate to choose either
a B.A. or a B.S.

following requirements tor graduation
from Western with a bachelor's
degree:
a. Any curriculum leading to a
bachelor's degree must consist of 120
hours of academic credit (122 until
the interim 2-hour general physical
education requirement is abolished).
b. Requirements in at least one
curriculum must be fulfilled before
graduation.
c. With exceptions stipulated in the
1970-71 Undergraduate Catalog, plus
those in our· proposed new curricula,
the student must complete a major
with a minimum of 24 hours and a
minor with a minimum of 15 hours.

(e) The current University Foreign
Language requirement should
be dropped, but Departments could
still require a language for completion
of a major or a curriculum when
d. Each student must complete 35 hours
they believed it was important
of work in the General Studies
to the particular program.
Program or in approved alternatives.
(See General Studies).
(f)· The current University requirement
of at least 70 hours of general and
liberal education courses should
be dropped, as it would essentially
be filled by the first two requirements
in this curriculum.

b. As a University degree, we propose
on an experimental basis an open
curriculum offering a very high degree
of free choice and structuring
by students, with the help of an
academic adviser. The entire
procedure and its results would
be monitored and evaluated for
whatever guidance and insights
it might provide for the rest of the
University.
Student-Planned Curriculum
(Bachelor of Science Degree)
(1) General Studies requirements.
(2) University electives to make a
total of 120 hours.
(3) An Open Curriculum-an
organized plan of study created by
the student with the assistance of
an official University academic
adviser any time before he has
completed 75 credit hours, and
which he might revise as it seemed
appropriate.
(4) This curriculum would be
experimental for an Indefinite period,
and would be evaluated by the
University Committee on Academic
Advising, who would be supplied
with written copies of the original
student plan and any subsequent
changes, as well as comments and
evaluations of the experience by both
student and adviser. When sufficient
data had been accumulated, the
Committee would evaluate it and
publish within the University,
especially for all academic advisers,
a report and recommendations.

7. In summary, the adoption of our
recommendations would impose the
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e. In those courses in which a student
receives a letter-grade (not Honors
or Credit), he must maintain an
overall grade point average of at
least 2.0; and if he elects to receive
letter grades in a curriculum,
major, or minor(s) presented for
graduation, he must maintain at least
a 2.0 in it (or them). (See
Evaluation).
f. At least 30 hours of credit toward
a bachelor's degree must be taken
through WMU; and at least 10 of
the last 30 hours must be taken
through Western. At least 15 hours of
credit must be earned on the
campus of WMU or one of its
established off-campus centers at
Muskegon, Grand Rapids, or Benton
Harbor.
g. Students transferring from a two-year
community college or junior college
must complete a minimum of one-half
of the academic work required in
their curriculum at an accredited
four-year, degree-granting institution.
h. No student may be graduated under
the requirements of a catalog which
is more than ten years old.
8. Information
The present method of informing
students about .the undergraduate
program should be·. modified as
follows:
a. Publish a separate bulletin, with
a clear, attractive format and content,
which would contain information .
only about the academic sfructure,
function , rationale, and aims of the
University and all its components
(much like the present Genera/
Information Bulletin, with all nonacademic material excluded).
b. Publish a bulletin (serving the
essential purposes of the current
Undergraduate Catalog) containing

information about the specific parts
of the undergraduate program,
Including explanations of all
disciplines, curricula, and programs,
as well as simple, accurate
descriptions of courses, with special
emphasis on their rationale and
aims and procedures of the various
program or curriculum, as well as
their more general educational
objectives. This publication should
be as brief as possible, so that it can
be and will be read.
c. At the Department and program level,
publish detailed descriptions of all
current courses offered, to be written
by the inst ructors teaching them.
These would explain in particular the
aims and procedures of the various
courses. A valuable adjunct to this
publication would be a Universityfunded, student-operated published
evaluation of courses and instructors,
a project which the Committee
endorses. (See Evaluation).
d. Academic advisers for Departments
and programs should assume
responsibility not only for advising
majors and minors, but also for
providing information about courses
for any student who seeks it.

General Studies

Background
The current General Studies Program
at Western is a curious combination
of surviving courses originally
recommended by the Blue Ribbon
Committee (1963) , courses created
subsequently. and a lengthy list
of " approved alternatives." And
to confuse the picture further, students
have a number of ways of taking
or avoiding many of the 40 hours of
General Studies courses specified
as a graduation requirement.
The program has grown in direct
proportion to the increased enrollment
ofthe University, since ,. theoretically
at least, most students must meet the
General Studies requirements in order
to graduate. The problems of the
College of General Studies seem also
to have grown in direct proportion
to its enrollment. The attempt
to continue the historical pattern
of staffing General Studies courses
by levies on departmental faculty time.
has broken down , in part, as a result
of similar enrollment pressures on the
Departments, with the frequent
result that General Studies
has received reduced contributions
of staff from the Departments, not all
of whom have been genu inely
interested in the program .
To some in the University the demand
on students' time made by the General
Studies requirement has been too
high relative to overall graduation and
curricular demands, though the latter
has seldom been labeled as excessive .
This attitude has no doubt led many
students and Departments to seek
ways of avoiding significant portions
of the prescribed General Studies
program (see Graduation
Requirements) . Others see the
College's offerings as unnecessarily
restrictive , and some see them
as irrelevant. Still others feel somehow
threatened by what they consider
to be the inordinate growth in full-time
attached faculty , a consequence of the
failure of the original method
of staffing to meet the increased
demands for General Studies staff,
resulting in the current situation ,
in which directly attached staff now
account for approximately 50 % of the
cred it hours produced in the
program.

A survey of faculty and students made
by Task Force 9 (General Studies)l
indicated some of these
dissatisfactions with the current
General Studies program , and that
" ... the preponderance of student and
faculty opinion is for greater choice
from among a wider variety
of courses ... " The Task Force also
suggested that there was need for

22

1

Task Force 9 on General Studies,
Final Report, pp. 11 , 14,15.

" more sensitive and effective
cooperation ... between the
Departments and the College of
General Studies," and that "more
experimentation is necessary to
develop relevant experiences for
students enrolled . .. "As a result the
Task Force recommended that " the
College of General Studies
should .. . re-examine its entire
curriculum to discover ways in which
greater variety and choice can
be made available. "
It is apparent that many people feel
a stake in the operation of
a University-wide program such
as General Studies, probably because
many are affected by it in one way
or another. And somehow everyone
feels qualified , as he does not in most
areas, to offer expert advice . Behind
almost every tree are volunteers with
their version of what General Studies
at Western ought to be.
Fortunately, the ranks of the active
critics include the present staff of the
College. Despite the fact that most
of the directly attached staff have been
at Western fewer than two years and
during that time have had to cope
with the tide of enrollment, they have
still found time to address themselves
to the problems of program and
organization in General Studies. They
have considered at length the question
of the goals of general education , and
have agreed to a set of working
guidelines for the reformulation of the
General Studies program . Also, a
significant number of the present staff
appears to share many of the current
national concerns about general
education . There is increasing
evidence of their desire to experiment
with new and possibly more relevant
and effective General Studies courses.
Interestingly, in that regard many
of the present staff reported that they
feel unduly restricted and, far from
having too much power, that they have
not had resources and opportunities
commensurate with their
responsibilities.

Rationale
On the foregoing and other evidence,
we have reached at least the following
fundamental conclusions, which
underlie our recommendations in this
area :
1. In spite of the admitted shortcomings
and difficulties of the current program ,
the College of General Studies is still
one of the most significant areas
at Western with a primary interest in
general or liberal undergraduate
education that is promoted and
sustained by a faculty devoted almost
exclusively to this essential task.
2. On the basis of much internal and
external evidence, the General Studies
program at Western is in need
of reformulation .
3. While the primary impetus for this
reformulation should come from
the staff directly attached to the
various areas of the College of General
Studies, all those persons and units
who could normally be expected to
participate in the new program should
be actively involved in creating it.
4. While every undergraduate student
at WMU should be required to take
part in an extensive , defined program
of general education , the academic
background, level of entrance into the
University, and personal choice
of students are so varied that a high
degree of flexibility should be
permitted in meeting the requirements
of that program .
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Recommendations
With regard to the reformulation of
the General Studies program.
1. Variety and Choice of Courses
A greater variety of courses should
be offered through which to meet
the General Studies requirements,
and students should have a wider
choice among them.

With more student options and
wider departmental participation
there should be far less need or
justification for them. As the
reformulated General Studies
program develops, all current
"approved alternatives" should be
reviewed and renegotiated jointly by
the College of General Studies and
the academic units for whom such
alternatives. now apply.

Studies may involve further
consideration of the role of College
Writing or a University writing
requirement in a General Studies
program, we recommend that
deficiencies in writing and any other
necessary skill ought to be the
concern of the entire University,
and provision for their correction
should be made within the supportive
structures of the University and
within the various Colleges. (See
Instruction).

2. General Studies Requirements
5. Waivers for Transfer Students
All students should be required to
An automatic waiver of all but
earn 35 hours of credit in general
twelve (12) hours of the General
11. Deadline for Reformulation
education courses. At least 20 hours
Studies requirements should be
The basic reformulation of the
and (at the student's opion) as
granted to transfer students who have
General Studies program should be
many as all 35, must be taken in
graduated with an Associate of Arts
completed no later than the beginning
courses offered by the College of
degree from a community college
of the fall semester, 1973.
General Studies. In addition to
whose program has been approved
a required core in the College of
by the College of General Studies.
General Studies-which should total
The remaining 12 hours should
a minimum of 20 hours of creditbe taken in courses within the
the student should be allowed to
College, to be determined by the
elect up to 15 credit hours from
student and a General Studies
among courses grouped in (a) the
academic adviser, normally to
social and behavioral sciences,
overcome deficiencies or omissions
(b) the natural sciences and
in the student's general education.
mathematics, (c) humanities and the
Experience indicates that this
fine arts. At least one course should
procedure would apply to all or most
be taken in each area. He could
of those community colleges from
select these general education
which significant numbers of transfer
electives from courses offered by the
students come to WMU.
Departments (but approved as
general education courses by the
6. Evaluation of Students
Colleg e of General Studies) or from
Evaluation of students' work in all
courses ottered by the College. They
General Studies courses should be
should not normally apply to the
made on the basis of Honors/Credit/
student's major or minor requirements.
No-record, except that any student
The 20-hour core required of all
may opt to be evaluated on an A,
students should be designed by the
B, C, D, E scale. (See Evaluation).
College of General Studies within
7. The Directly-Attached Faculty
a reasonable period of time.
It is both necessary and desirable to
3. Options
maintain, and, when appropriate,
To open up even greater options for
to expand the attached staff of the
the student, the minimum 20-hour
College of General Studies. As with
core of General Studies courses
any other academic unit, a
should be offered in two forms:
permanent, full-time staff is essential
to provide stability, continuity, and
a. At least one 20-hour option (and
leadership.
others of varying degrees of
comprehensiveness, type, and total
hours) would consist of an integrated
block of courses which would
provide him with related and broad
perspectives from the natural
sciences, the social sciences, and
the humanities.

b. A 20-hour option which would
consist of discrete, multi-perspective
courses which the student could
elect freely to a minimum of 20 hours
(beyond, if he chose to exercise
his General Studies options
completely within the College).
Many of these courses cou:d be of
the "umbrella type," to facilitate
experimentation and greater flexibility
for joint student-faculty efforts in
creating new courses.

8. Department Faculty
Courses within the. College of
General Studies should continue to
be supported by appropriate
budgetary measures, and staffed by
interested and qualified faculty from
the various Departments and other
academic units of the University, as
well as by the attached staff.
9. Provision of Student Stations
Regular surveillance should be
maintained to assure that the total
number of student stations required
for the new General Studies course
arrangement (particularly within
those elective courses offered by the
Deparments) are provided in all
General Studies courses, so that
what was planned to increase
student options does not result in
further restriction and frustration.

4. Substitutes for Requirements
Few substitutes should be permitted
in the General Studies requirements. 10. Deficiencies in Skills
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Since the reformulation of General

Honors College and Honors
Programs

Background
Western's Honors College, established
in 1962, is administered by a Director
who is responsible for coordinating
the various elements of honors work,
particularly the General Education
Honors Program , the Honors College
Curriculum , and the Departmental
Honors Programs.
The General Education Honors
Program is an alternative course
program for fulfilling the General
Studies requirements, consisting of
apRroximately 40 semester hours
of study, to be taken mainly during the
freshman and sophomore years. The
following courses are "generally
required ," although some exceptions
or substitutions are possible:
Suggested first year fall and winter
semesters
Humanities I and II ........ 8 credit hours
Life Sciences I and II .... 8 credit hours
Civilizations of the West 8 credit hours
Suggested second year fall and winter
semesters
Physical Properties of
Nature I and II ................ 8 credit hours
Social Science .I. and II .... 8 credit hours
Independent Study (if desired)
The Honors College Curriculum ,
according to the Undergraduate
Catalog, is "designed for students who
wish to avail themselves of the
maximum advantages of the Honors
College ." It expects them " to study
a variety of subjects in order to enlarge
their knowledge .. . to pursue one
area of study with some concentration ,
and ... to do good work." In addition
to attaining minimal competencies
in certain specified areas (routinely
satisfied by courses in the General
Education Honors Program) this
curriculum " strongly encourages
students to acquire a foreign language
and a knowledge of mathematics
(if neither has been acquired in high
school) ." A departmental or
interdepartmental major and minor
concentration, an acceptable Honors
College senior paper (or equivalent) ,
and the passing of an Honors College
oral examination are also " formal
expectations."

of staffing these courses due , possibly,
to the expense to the Departments
and the fact that faculty seem
to " prefer the challenges (and rewards)
of teaching courses in their own
particular specialization at the
ad vanced undergraduate and graduate
levels. " (2) The fact that " students
object to being compelled to take
a specifi c course in one of th e five
areas if this course is not attractive
to them." !
In the Honors College Curriculum
the Task Force reported the following
problems : (1) Failure to complete
the Honors College senior paper
as a primary reason for students not
graduating from the College. They
suggested that lack of student
initiative, pressures of time , and the
possible lack of faculty support
account for this recurrent situation .
(2) "Qualified students are not
sufficiently informed about the honors
programs available to them," and
facilities for " interacting" and
"publicizing honors activities" are
inadequate. (3) Enrollment in the
Honors College has made necessary
additional administrative assistance.
Presently the College functions with
a Director, secretarial help, and the
aid of graduate assistants.
Only six of t.he former seventeen
Departmental Honors Programs are
now active. While the specialized
nature of some of these programs may
make them unattractive to many
students, the Task Force indicatEld that
both faculty and Departments have
failed to support them largely for the
reasons already cited . Transfer
students apparently encounter
unspecific "major difficulties" in
entering Departmental Honors
Programs, and the Task Force observed
that " some of the . .. programs may
be out of date because of recent
changes in the student community
as well as within the individual
disciplines."

Rationale
It would appear from the foregoing
that an examination of the Honors
College produces more questions than
answers, and that these questions
derive from some basic problems
related to the fundamental assumptions
on which an Honors College should
be built, not just the administrative
or mechanical details of its current
operation. While It may be true that
parts of the current program seem
to langu ish for lack of student and
faculty response or from failures
In communication , it may be equally
true that the program itself needs
further intensive examination with

A student need not be in the Honors
College to participate in the
Departmental Honors Program . In
general , these are " reserved for
students of high promise and
performance , who wish to pursue
a special field of study with particular
diligence." The student-primarily
juniors and seniors-normally applies
directly to the Department for
admission , and usually is required
to have and maintain a "B" average.
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Task Force 12 (Honors College and
Honors Programs) identified two major
problems in the General Education
Honors Program : (1) The difficulty

1

Task Force 12 on Honors College
and Honors Programs, Final Report,
p. 2.

a view to providing satisfactory
answers to the following questions :
If the re is to be an Honors Program
at Western , what should it seek
to do, for whom , and how? How much
guidance and restriction are necessary
for students who, potentially at least,
should be most capable of continuing
to learn on their own? How effective
has the " 10-20 Venture " been
so far? (This is an experimental
program initiated this year involving
10 sophomores and 20 entering
freshmen assigned different, minimal
requirements for graduation from WMU
and the Honors College .) Why are
so many eligible students at Western
apparently unwilling to enter its honors
programs? How essential should
GPA be in determining entrance into
and continuation in the Honors
Programs? Why do so many honors
students fail to complete the senior
paper? Why is it so difficult to get
faculty interested in teaching
in the program? By what criteria
should an honors program be evaluated
for its effectiveness? How, specifically,
do honors students " stimulate
academic enterprise throughout the
Unversity" (as it is claimed they do)?
And what effect, if any, do they
have on the rest of the undergraduate
program? We do not have answers
for these questions, but we believe
they must be sought and that
Western 's honors programs could
be conducted and evaluated in ways
that might produce them and . result
in a stronger, more attractive
enterprise.
The Committee believes that Western
ought to provide in all of its academic
programs the opportunity for
achieving excellence, but we also
think it desirable to make more widely
available opportunities for thosenot always with impressive GPA's
-who wish to participate in programs
structured to promote creativity and
excellence in diverse ways. Not only
should these opportunities be designed
to satisfy individual needs and
desires, but also to contribute
fundamentally to the academic life
of the University community. The
creative , the innovative , the
exceptional individual must be
discovered and encouraged ; and his
unusual gifts must be allowed
to flourish for the broadest benefit.
We do not believe that the University
has an obligation to create or
perpetuate any program which , for
narrowly conceived ends, leads simply
to the formulation of academic elites,
and that is a danger to temper the
benefits of any honors program .
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Recommendations
In order to promote excellence in its
diverse forms, for the widest benefit
to exceptional individuals and to
our entire academic community,
honors programs at WMU should
be reformulated in the following
ways:
1. Admission Criteria
Entrance into honors courses or
programs should be based on
qualifications which may include
GPA, but which go beyond it as a
criterion for admission, thus opening
up the opportunities for this
experience to a greater number of
students. Transfer students should
have equal access to these programs.
2. Flexibility and Options
Honors programs should be made
more varied and flexible, with a
greater number of options for
students. Such a condition would not
only satisfy more individual needs,
but would better promote the kind of
individual excellence so vital to
programs of this kind. No student
should feel that participation in any
honors. program. or course ..ls
antagonistic to the pursuit of
excellence.
3. Experimentation
A major purpose of the honors
programs should be to experiment,
particularly with regard to more open
admissions, greater flexibility (the
10-20 Venture is a promising
example), more imaginative programs
and ways in which honors students
and activities could have greater
impact on the rest of the academic
community.
4. Inducement for Faculty
Honors courses and programs
should be devised which are
sufficiently attractive and rewarding
to entice faculty members as
representatives of their own
disciplines. The opportunity to work
with students of exceptional
intellectual ability is apparently not
adequate inducement. The greater
variety of creative qualities and
individuals suggested above might
well inspire more _intriguing program
possibilities.
5. Publicity
More information about access to and
the benefits of participation in the
various honors programs should be
made widely available to faculty and
students, especially freshmen and
transfers.
6. Wider Participation in DecisionMaking
The Honors College should devise
means beyond the considerable
present effort to evaluate its
programs, and should provide for
greater participation by faculty and

students in its decision-making
process.
7. The Honors College and the
Departments._
The function 'ind administration of
the Honors College, and the
College's relation to the Departments,
should be made more coherent,
with clarification of authority,
responsibility, and required support.
8. Evaluation and Financial Support
Once the Honors College and its
programs have been restructured, an
assessment of its resource needs
should be made. The University
should then move to supplement its
current minimal support of the
Honors College and Programs, and to
eliminate its present restrictive
financial instability by providing
resources adequate to its renewed
responsibilities.

Continuing Education

Background

Rationale

The current role of Continuing
Education at Western is described
as follows in the Final Report of Task
Force 3 (Continuing Education) :

It seems clear that the University
should develop in ways that will
provide easier access to its facilities
by more persons (particularly older
ones) in what has been called
a pattern of "recurrent education ." !

"Continuing Education presently
serves as a primary and direct link
bringing together the University and
the broader community through
the vehicles of teaching , service
and research. Its present purposes
are to provide a range of adult
educational opportunities with
a -reasonably flexible off-campus
setting , to offer assistance in making
available the knowledge and expertise
of professional personnel in dealing
with community problems and their
solution , to disseminate technical
knowledge outside the classroom
setting through conferences and
workshops, to utilize field situations
appropriate for supervised teaching
and other internship experiences, and
to assist in furthering foreign
travel -study. " 1
In addition to these goals, which have
existed si nee 1905, the Report notes
that "there is now a desire to broaden
the spectrum of services offered
to encompass no~ only teacher
education, but business and industry,
community social agencies,
governmental agencies/institutions,
specific professional and technical
groups, and the general public ."
It indicates also a " serious interest ...
in providing much more in the way
of non-credit courses for a wide
range of persons wishing to improve
or upgrade themselves, but to whom
an accumulation of credits is not
an objective."
The Task Force suggests a significant
combination of reasons to explain
the new perspective of continuing
education : " (1) a recognition of the
University's obligation to the citizens
of this state to contribute its skills
and resources judiciously to the
solution of common problems;
(2) an increasing acceptance of the
philosophy that education is a life-long
activity ; (3) the need , created by the
sharp rise in the number of community
colleges, for articulation between
two-year and four-year institutions;
(4) the general broadened scope
of the University itself . . . (5) the
obsolescence of skills among those
in the labor market and the desire
for job upgrading or retraining ; (6) the
development of off-campus Continuing
Education Regional Centers ; and
(7) an increasing articulation of the
desire on the part of many citizens
to lead more meaningful lives,
particularly those who have been
disprivileged by race and/or income."
1
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Task Force 3, Continuing Education,
Final Report, pp 1-3.

"Higher education is now prejudiced
against older students. They should
be welcomed instead. Too often they
are looked upon as inferior.
" Yet older students will help end
the in loco parentis atmosphere
of many campuses, add maturity
to· discussions, make a more balanced
community out of the college."
" Carnegie Panel 's Suggestions on
University Structure," The Chronicle
of Higher Education, November
30, 1970, p. 5.
This same theme recurs repeatedly
in the current literature of higher
education. The National Report
on University Goals and Governance,
for example, noted in January that,
" Men and women of all ages" will
increasingly think of college as a place
they can turn to and benefit from .
And Clark Kerr, addressing the recent
Annual Conference of the American
Association for Higher Education,
said of public colleges and universities,
"We will continue the unfinished
business of the past century,"
including expansion of educational
opportunity, extension of services
to all parts of society, and providing
"lifetime chances at access to higher
education ."
It is not quite so clear what part the
undergraduate programs of the
University should play in this process.
Obviously, at many points
undergraduate education , even
as it is presently constituted , impinges
on a program of continuing education ;
consequently, careful coordination
and articulation will be required
of any program developed at any
of those points . It is also entirely
possible that the whole idea
of undergraduate education as
something that happens to a person
between the ages of 18 and 22 and
terminates in a degree may undergo
a radical transformation into something
not only more open and flexible ,
but which also approaches the best
conception of life-time learning ,
continuing education.
However, while the Committee
recognizes that old academic
distinctions and requirements may
1 " .. . opportunities [should) be created
for persons to re-enter higher
education throughout their active
careers in regular daytime classes,
nighttime classes, summer courses,
and special short-term programs, with
degrees and certificates available
as appropriate.

be altered or even disappear
completely, the exact dimensions
of what may emerge as continuing
education and undergraduate
programs extend the range of their
accessibility are quite speculative .
Therefore, we see the necessity for
study, experimentation , and evaluation
to determine the directions in which
Western should move. Even at this
point, however, a number of general
choices and directions seem
to us more desirable than others.

Recommendations
1. Expansion of Adult Education
The Division of Continuing Education
should expand, as resources permit,
the number, type, and variety of
non-credit, open-admission courses
especially for the "non-student,"
adult population in all areas where it
now operates.
2. Courses to Meet Community Needs
All parts of the regular undergraduate
program at Western should provide,
in cooperation with Continuing
Education when appropriate, a fuller
complement of both credit and
non-credit courses on campus or
in the immediate community in
the late afternoon and evening to
meet the expanding needs of the
local community. These courses
would be part of the regular
curricula as well as courses designed
to satisfy special needs which are
not being met by the local high
school or community college adult
education programs. In addition,
Western should explore possible
cooperative offerings of non-credit
community-wide programs with
Kalamazoo College, Nazareth
College, and Kalamazoo Valley
Community College.
3. Community Conferences and
Institutes
The Division of Continuing Education
should also continue to provide,
and expand where necessary,
conferences, workshops, and
institutes for professional, industrial,
and other segments of the community.
Certificate courses should be
increased to supplement other
professional in-service programs.
4. Correspondence Courses
Correspondence courses and the
ways of making them available
should be improved, increased, and
diversified in order to better serve
persons more remote from the
campus and community" Experiments
should be conducted and ~pecial
attention paid to the role that new
media and learning devices might
play in this area. Serious
consideration should be given to
increasing the number of
correspondence . credit hours which
can be applie~ to meeting degree
requirements. (See Degree
Programs).

29

5. The External Degree
Western should explore the
possibility of offering an "external
degree" without any residency
requirements. Appropriate
combinations of correspondence
courses, off-campus courses,
competency examinations, equivalent
learning experiences, as well as
on-campus courses might satisfy
the degree requirements. (See
Graduation Requirements).

6. Financial Aid for Students
Economic assistance commensurate
with that offered to students in the
regular undergraduate programs
should be made available to persons
who may be prevented by economic
circumstances from enrolling in
courses offered by or with the
cooperation of the Division of
Continuing Education.
.
7 International Travel and Study
The Division of Continuing Education
should be empowered to create and
direct a University Office of Foreign
Study and Travel. (See Extracurricular Activities).
8. Coordination with Undergraduate
Programs
In order to assure that proper
coordination and cooperation exists
between the developing programs of
Continuing Education and the
various undergraduate programs at
Western and that current problems
may be thoughtfully resolved, the
Continuing Education Council
should study and make
recommendations in the following
areas:
a. Appointment of staff for courses in
Continuing Education and cooperative
ventures, especially as this relates
to remuneration and total work
load.
b. Admission and enrollment
standards in affected areas.
c. Course performance standards,
particularly as they apply to
similar credit and non-credit courses
in the same area.
d. Transfer from a non-credit status to a
credit- or degree-status.
e. Delineation of spheres of
responsibility and cooperation
between Continuing Education and
the regular undergraduate program at
Western.

Vocational Programs:
Technical, Pre-Professional,
Professional

Background
It is significant that both Task Forces
who considered this general area
(No. 16-Professional and
Pre-professional Programs, and
No. 24-Technical Programs), as well
as the Committee itself in considering
educational goals, had great difficulty
in finding helpful , distinguishing
labels. Is th~ more accurate term
technical, professional, vocational?
Is any of them likely to be offensive
in its connotations? In many respects
it is not difficult to define so as to
· distinguish-a dictionary would
sufftce-but for our puq~oses
in studying undergraduate education
it seems pointless and even
misleading to do so. The common
conclusion that we reached is that
we are talking about preparation
directed at "the world of work," how
to make a living; and, in some cases,
how to be certified as competent
to do a job. (That is the meaning
we intend for "vocational," the term
we will use , for convenience,
throughout this section.)
Viewed in that perspective it is evident
that we are talking about a
long-standing and major enterprise
at Western . The preparation of
teachers, for example , is the very root
of our history and still a central
function; the primary objective of three
of our Colleges is to prepare students
to work, and a fourth College in many
ways contributes heavily to that
end. Clearly technical programs have
been part of our curriculum for
decades, though most of the current
ones have been developed from
1945 through 1960. Preparing persons
for vocations which are useful to them
and to the society is for Westernand historically for universitiesan established and valuable
commitment. That is not the question
to which we address ourselves.
More currently, we have already noted
the evidence that the clear majority
of our students come to Western
at least in part to prepare to make
a living , and we have pointed out the
heavy vocational orientation of much
of Western's undergraduate program.
Not only are the courses and curricula
presented with this emphasis
in the Undergraduate Catalog, but
an increasing percentage of the total
hours required for graduation
is demanded for vocational preparation.
Consequently, a growing proportion
of the energies and resources
of the undergraduate Colleges is now
devoted to this end. It is becoming,
or has become, our major function;
and that situation poses fundamental
questions about the nature and
priorities of undergraduate education
at Western Michigan University.
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Rationale
Elsewhere in this Report, the
Committee comments on and makes
recommendations about its view of the
proper relationship between
education, broadly construed, and
vocational preparation, particularly
as it involved our role as a certifying
body. At this point, therefore, assuming
it is both important and proper for
a public, tax-assisted university
to meet the expectations of individuals
and the society in this area, we will
concentrate on how well that
job is being done at WMU.
At the very base, there is considerable
opinion that the traditional response to
vocational needs is now inadequate and
will, unless altered , become increasingly
so. Many of those whose particular
concern is the challenge of the future
express doubt that the present system
of training and certifying for a specific
vocation is realistic or fruitful :
"A person will no longer begin work
with a diploma certifyirlg that he has
a narrowly-conceived specialty
in a scientific or technical subject.
The idea that a diploma should denote
an ever narrower but even more
thorough and precise skill in a specific
field is a fallacy.
The old concept of a diploma as a
certificate of mastery of a 'specialty'
corresponding to a specific occupation
is generally obsolete. Contemporary
activities in all fields now call for
'polyvalent' men who can adapt
easily in a broad field."l
And such recurrent calls for a new
breadth and flexibility in job training
must be related to the hard statistics
about the brief life of technical "truths"
and information , and the high probability
that our undergraduate students will
change occupations at least three times
during their working careers.
The Carnegie Commission on Higher
Education goes one step deeper
in questioning the university's very
function as certifier, recommending
that private and public employers
assume that role and that they rely
more heavily on tests of talent. 2
And similar sentiments on certification
by universities are expressed in the
report of the Assembly on University
Goals and Governance :
"The colleges and universities ought
collectively to address themselves
to the task of working with employers
and trade and professional
associations to free many jobs from
1

Henri Janne, "Teaching People to Adapt
to Change," in The Futurist (June 1970).

2

" Carnegie Panels Suggestions on
University Structure," The Chronicle of
Higher Education (11 /30/70), p. 5

the routine requirements that make
college obligatory ... American
colleges and universities, responding
to public demand , have collaborated
in a system of degree certification
that makes a mockery of some
of their educational objectives.

Recommendations

1. Self-Study of Goals and Programs
Those persons responsible for the
creation and administration of the
various vocational programs at
Western should reformulate the goals
and examine the practices of those
programs, so that they conform with
" The role of colleges and universities
the undergraduate goals of the
as gatekeepers, granting 'passports
University and the educational
to employ' in professions and callings,
demands of a rapidly-changing world.
is onerous.
These curricula themselves should
Arguments have been made that
contribute to the development of
the certifying responsibility ought more
individuals who possess the requisite
appropriately to reside with other
vocational knowledge and skills,
bodies .. ," I
but who also have an appropriate
intellectual and ethical base to
And the Assembly, in a later statement,
participate more fully and effectively
relates in a significant way vocational
in that world.
preparation to the whole undergraduate
program , when it suggests that
2. Options and Flexibility
"faculties ought to devise new options to
The reformulation of goals and
achieve a liberal education ; they need
practices should include a serious
to infuse work and apprenticeship
effort to introduce greater flexibility
experiences with intellectual content."2
and opportunity for choice within the

programs, and to reduce the total
It is in the broader context of such
hours required. It should pay special
considerations that we believe
attention to the influence of
vocational preparation at Western
accrediting agencies, and, where
ought to be examined, evaluated, and
this is harmfully restrictive, to
improved. The crucial questions seem
appropriate action that might
to us to be: (1) How well do the
be taken.
vocational curricula (those directed at
job preparation coincide with the total
3. Built-in Critical Examination
concept of undergraduate education
Vocational programs should build in a
at Western , in content, methods, and
spirit and the means for regular
objectives? (2) To what extent should
critical examination of their content
our vocational programs be responsive
and methods. This could be
to the particular demands of industry,
accomplished, in part, by
the professions, and so-called
emphasizing self-criticism within
manpower needs ; or, at what point
current courses, and by cooperative
have we defaulted on our responsibilities
or interdisciplinary arrangements
as a university? (3) To what extent are
with other Departments, including the
external accrediting agencies, for
possibility (suggested elsewhere)
whatever reasons , dictating the nature
of utilizing Internal Exchange
of our undergraduate programs, and
Professors.
what should be our response if we
4.
Improved Communication
determine their influence to be improper
While communication is a problem for
or harmful? This requires the gathering
the entire University, it appears to
of facts, not decisions based on myths
about their "demands. " (4) Are Western's be particularly acute for the
vocational programs, partly because
undergraduate vocational programs
of their diverse involvements.
oriented toward producing "polyvalent
Communication should be made more
men who can adapt easily in a broad
effective:
field ," or are we training for
obsolescence? (5) Do our vocational
a. With alumni, transfer students, and
programs infuse their courses and
current students, as a valuable base
curricula with a spirit of openness
for self-evaluation and curriculum
and critical inquiry?
revision.
The answers to these crucial questions
must come primarily from within
the University, they must be based
on a critical self-examination of WMU's
present vocational curricula, and
they must be found soon.

1

" Assembly Lists 85 Theses to
Stimulate Academic Reforms," The
Chronicle of Higher Education
(January 18, 1971) , p. 5.

2 " 9 Themes of Report on University
Goals and Governance," The
Chronicle of Higher Education
(January 18, 1971), p. 4.

experiences should be expanded
wherever feasible, and they should
be seriously considered in programs
wehre they do not presently exist.
Both students and faculty appear to
be enthusiastic about them as
satisfying learning and maturing
experiences. Wherever possible
faculty should be given the
opportunity to undergo similar
experiences.
6. Off-Campus Faculty Involvement
Faculty should be encouraged to
upgrade themselves (and thus their
programs) through involvement with
business, industry, government,
public schools, etc., and such
activity should be recognized and
rewarded as appropriate professional
growth.
7. Responsibility for leadership
The University's vocational
programs should provide leadership
in new and emerging occupational
areas, innovative programs, and
relevant instructional techniques.
Where necessary, supplemental
budgetary allocations should be made
specifically for such purposes.
8. Human Service Programs
In considering the initiation of new
programs, as additions or as
replacements for those being phased
out, the University should emphasize
especially the preparation of persons
to work in the human service
areas generated by increased
leisure time, longevity, concern for
the quality of human existence, and
new, evolving occupations in the
physical care of people.
9. Faculty Qualifications
Vocational programs should remain
flexible in establishing and
assessing the criteria for faculty
qualifications. While degrees and
formal education are fundamental,
they are not, of course, the exclusive
tests of competence. Practical
experience and personal background
should receive full value for what
they can contribute to such academic
programs, both in appointment and
in subsequent evaluations.

b. With the community colleges, to
coordinate programs and to facilitate
the transfer of students. The
assignment of an individual from each
Department or program to
coordinate and act as lialson should
be considered.
c. With persons in the field, to keep
offerings current, and to provide
students with helpful information
about the job market and
opportunities.
5. Expansion of Field Experiences
The co-op programs and other field

--

-- - --------- - -

Background
The intense scrutiny of higher
education in America, including WMU ,
which has been a national pastime
since the mid-1960's, differs
significantly from such previous
encounters between the tax-paying
society and the public universities.
The difference rests in the current
popular meaning of an old wordaccountability.
In the past the complai nts and protests
were more likely to be directed at the
personal, political, social , or
religious views of the professor ;
to be based on anxiety over corruptive
influence on America 's youth , and
the controversial speakers and
performers invited to (or permitted
on) campus. And the conditioned,
and proper, response to these was
the traditional defense of academic
freedom . It may be that some of today 's
critics, particularly in the light
of well -publicized student unrest and
political activism by academics, may
still be motivated by such
considerations. But the problem
is much more complex, the critics
are within as well as without, and
the prolonged focus on higher
education has produced increasingly
sophisticated questions and a much
broader base of honest concern .
As an increasing share of public
funds was diverted to higher education
(and lower) , legislators, parents,
commissions, and study committeesnot surprisingly-have wanted to know
what we have to show for it. They
have asked a series of very simple
questions of the universities: What
do you do? How do you do it? Why
do you do it? Do you do it well? How
do you know? These can be
embarrassing questions.
Sometimes academics have taken
refuge in the comforting defense that
the questioners simply don't
understand universities and education,
that they display their ignorance
in their terminology of accountability :
" efficiency," "product," "credit-hours
produced." These, they protest, are
the depersonalized accounting terms
of the businessman, and therefore
inappropriate. But that is not a
satisfactory answer. As we find
ourselves in an even more competitive
economic situation in the 1970'scontending for funds with advocates
of urban renewal , welfare programs,
pollution control-it will be even
less satisfactory, and less capable
of obtaining funds essential to operate
our universities .

33

But putting aside accountability
in that light, we must still confront
the questions posed to us by our
critics (whose number increasingly
includes students and professional
colleagues). For surely we are

accountable to ourselves, and this
time of comprehensive examination
of undergraduate education at WMU
should be viewed as a rare opportunity
to determine for ourselves what
we are about and how best
to accomplish our ends. If we succeed
at that, we can create simultaneously
a defense of our enterprise, and
an enterprise worth defending .

Rationale
To begin , we should recognize the
divergences between our stated
assumptions about students, learning,
and education on the one hand ,
and our programs and practices
on the other. We should examine our
priorities, structures, reward systems
to assure that indeed they exist
to support and facilitate the
accomplishment of our goals. Without
much probing in depth , our
contradictions, inconsistencies, and
irrationalities are soon evident.
To cite an obvious example :
It is unusual for an instructor to specify
and explain to his students his
objectives in a particular course.
So, neither instructor nor students
know the goals of the course toward
the fulfillment of which both
presumably are working for the
semester. Neither knows by any
rational test, therefore, whether the
course , the faculty member, or the
students have succeeded , have
functioned effectively. Yet the
instructor assesses the students'
success, their progress toward
something-he grades them ; and the
students are thereafter assumed
to know or be able to do something.
In addition , a sufficient (and arbitrary)
accumulation of such " successes, "
which we call a major or a curriculum ,
eventually certifies to all interested
parties a particular competence. And
beyond that, the instructors in those
courses, who may never have been
quite sure what they were trying
to accomplish , are rewarded for having
succeeded at it ; or are denied reward
for having failed to do so. Finally,
of course, after completion of
approximately 120 hours of this
mystical experience, the student
Is proclaimed by the University
to be something ; though he may have
only a vague notion of what the
experience did to him , or was intended
to do. And this surprise packagecaveat emptor-is then turned loose
on an unwary employer or graduate
school. That may overstate the case,
but, we fear, not too unfairly.
Let it be clear that we are not talking
about the industry and dedication
of faculty or students, but of direction
and purpose. Most faculty in our
experience spend an immense
amount of time trying to Improve their
courses, and in details these change

with the vernal equinox, as regularly
as we change the oil in our cars.
But so much of it often is tinkering,
not basic change. Nor do we believe
that learning is an orderly, logical
process which will , or should, follow
a predictable plan. We contend simply
that of all institutions a university
should function rationally, and that
if we did so, more would be taught
and more learned
We propose , in general , that the entire
University try to replace the guessing,
the speculation, the vestige, and
the academic myth with a serious,
comprehensive effort to define as well
as we can what undergraduate
education at Western ought
to be about. We assume that much
of what we do can be specified
and evaluated; that we can determine
when it is being done well , and how
it can be done better; that we can
know who does it better than someone
else. When we have done all that,
we should be able to help students
to educate. themselves. And we should
be in a sound position to devise
supportive structures and rational
means for allocating our resources
so that we can do best whatever
it is we decide to do. This all may
sound too neat to be feasible
or palatable, but such an approach
need not be restrictive, and should,
in fact, be liberating and satisfying,
even educational.
Both the University Goals and the
Goals of Undergraduate Education
presented earlier in this Report imply
basic assumptions which we believe
should shape decisions about
instruction and curriculum . We cite
some of those here as a guide
to our recommendations in this
section.
1. The University can and should offer
a large number of valid alternatives
from which students may choose.
While it should not try to be all things
to all students or to the whole society,
it cannot establish a single
educational objective and a single
pattern for achieving it which would
satisfy the vast diversity of student
needs, personalities, and capacities.
2. Colleges and Departments will function
most effectively and purposefully
if they determine both their broad
and their specific educational goals,
and how their programs, courses, and
personnel can contribute to fulfilling
them. Moreover, their priorities,
structure , and reward systems should
reflect their commitment to those
goals.
3. Students should assume primary
responsibility for their own growth and
education. Therefore , in addition
to making choices for which they
would be responsible , they should
participate actively in the learning

process, and should have opportunities
to help plan what, how, when, and
where they would learn.
4. Since educational objectives and
ambitions vary with each student, the
University should provide diverse
means and patterns of learning, so that
students can develop their own
sequence ot study and experience.
5. Since students do not all learn at the
same rate, and all programs of study
do not require the same time for
, completion, regular and broad
provision should be made for
independent study, acceleration ,
interruption of a program, and for
comping-out by examination or
demonstration .
6. Many students come to the University
primarily or largely to achieve
competence in a particular field
or vocation. Departments should
establish criteria to be met for such
"certification"-which may differ from ·
study that requires prolonged
exposure or specific experiencesand should provide opportunities
to satisfy those demands by means
other than completion of courses
or credit hours.
7. We must emphasize learning, rather
than teaching , a perspective in which
the teacher is conceived of as
responsible for creating the
environment and the situations
in which learning takes place. This
shift does not reduce the importance
of the teacher, but redefines his role
and the demands placed on him
and on his students in the learning
process.

Recommendations
1. Curriculum
a. Developing and Stating Obj ectives
A statement of objectives,
requirements, and desired terminal
behaviors should be developed for
every academic program In the
University. This information would
be available not only for the
improvement of instruction, but for
internal planning, academic advising,
and vocational counseling. {See
Academic Programs-Information).
b. Independent Study
Independent study should be used
more widely and more flexibly. Group
projects and cross-disciplinary
work not otherwise available should
be tried more extensively. In the
hope that this approach will be useful
and popular, a formula should
be devised to compensate faculty for
heavy loads in this area.
c. Student-Developed Programs
Departments should encourage
students to create and develop
courses and programs of their own
choosing. Such projects would quite
likely yield as much learning as
would many orthodox courses, would
give students responsibility for
designing part of thei r own education,
and could serve as productive
experiments for teachers and
students in each area and, if
publicized, throughout the University.
d. Curricular Research and
Development
Released time should be provided for
study of and experiment with
curriculum development, and for
off-campus observation at other
institutions. Funds should be
allocated by the University as an
investment in Research and
Development, might be obtained from
the Dean's Committee for Innovation
(see Governance), or could be
allocated by the Departments as they
would for any other legitimate
academic research.
e. Certification Programs
Those Departments and areas which
operate certification programs should
determine if completion requirements
could be stated in terminal
behaviors. If they can, and if this
Is appropriate for accreditation
purposes, they should consider
means whereby the necessary credit
hour values could be assigned
once those behaviors have been
satisfactorily demonstrated.
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f. Field Experience
All curricula and requirements
should be reexamined to include
opportunities for relevant
participation in service projects,
co-op programs, and other on-the-job
training situations. Whenever

possible faculty should be involved in
similar experiences.
g. Alumni Instructional Programs
A special committee should study and
recommend programs, to include
contributions by the Departments
and other University units, to promote
post-graduate academic contact
between our alumni and the
University. These might include (1)
Forums, Workshops, or Conferences
during Homecoming; or (2) One- or
two-week combined learningrecreation summer programs. The
academic content should, of course,
be the responsibility of the
Departments and faculty involved;
while the planning and coordination
would be handled through the Office
of Alumni Relations and/or the
Division of Continuing Education,
whose representatives should serve
on the committee.
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2. Instruction
a. Appointment of Faculty
The ability to teach should be the
major criterion in the selection of new
faculty. Whenever possible, the
teaching skills of the candidate
should be observed, whether on this
campus or on another; and specific
evaluations of his teaching ability
should be solicited.
b. Recognition of Teaching Ability
The granting of tenure, promotion,
and salary increases should be based
in part (in large part when teaching
is the faculty member's major
responsibility) on demonstrated
and documented teaching
competence and improvement.
c. Agency for Instructional Development
We believe that few, if any,
academic concerns of students are
greater than that for the competence
and dedication of their instructors.
It is the responsibility of the
University to guarantee to the
student that it will control and
improve the quality of instruction he
receives, as it is obliged to the
instructor to support and reward his
efforts to improve his teaching.
Consequently, we recommend the
creation of an Agency for
Instructional Development. This
agency would function as a
supportive service on a Universitywide basis, and would be directly
responsible to the Vice-President for
Academic Affairs. It would,
(1) Provide assistance to all
instructors who requested it, but
particularly to the inexperienced and
non-tenured, regarding the
appropriateness and adequacy of
their methods and assignments;
possibilities for individualizing
instruction; and the use of audiovisual materials and instructional
technology. It would provide prompt
feedback to instructors on all matters
relating to the attainment of their
teaching objectives, while respecting
individual differences in teaching
style.

This agency should be funded
immediately, and if money is not
otherwise available it should come
out of replacement faculty funds or a
prorated tax on University-wide
instructional expenses.
d. Instructional Efficiency and Aids
A compilation and investigation
should be made of possibilities for
increasing efficiency in instruction
which could be achieved while
maintaining the quality of instruction.
It should include a study of
instructional hardware, learningteaching positions, individualized
tasks, independent achievement
examinations, and other means. This
study should be done by a special
committee, though it could be
assisted by the A.l.D. It should result
eventually in a regular series of
programs for the purpose of
familiariz_ing WMU faculty and
students with the availability of
instructional equipment, facilities, and
techniques. The relevant WMU
centers could rotate responsibility for
these programs and/or coordinate
their services.
e. Teaching Assistants
Departments should consider using
qualified graduate students to teach
undergraduate courses. They should
select carefully both the type of class
and the conditions under which
these students should teach, should
provide them with help and
systematic supervision, and should
regularly evaluate the results. This
recommendation is not based on
economic considerations, but, rather,
on the results of a survey conducted
by Task Force 20 (Graduate and
Undergraduate Education) of WMU
students in a wide variety of fields.
Almost without exception, those
students endorsed, and often
preferred, Teaching Assistants.

f. Center for Educational Opportunity
We believe it is important to
preface this recommendation with
some brief commentary on our view
of compensatory education. First, we
assume that this University has a
special obligation to assist those
(2) Assist instructors in the
students whom we admit and recruit
preparation of tests and other
·who have beeri educationally
evaluation instruments.
disadvantaged by social forces
beyond their control. We think that
(3) Assist in the planning, development,
Western has made commendable
trial, and evaluation of innovative
progress toward meeting this
efforts in method or curriculum.
obligation, and we are confident that
(4) Disseminate information
it will do much more.
throughout the University concerning
Second, we believe it is crucial that
successful experiments and
the
entire University assume the
promising activities, both at Western
innate ability of these students and
and at other institutions.
that it hold the same high
(5) Assist Departments in the
expectations for them as it does for
development and evaluation of
its more privileged students. To do
comp-out examinations and other
otherwise would be to cheat them,
forms of evaluation.
through condescension, of a
powerful motivation to learn, and to
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cheapen their education and our
objectives as a University.
The aim of compensatory education,
as we see it, is not merely to offer
remediation , but to help the
disprivileged student as quickly as
possible to enter the mainstream of
our academic life. While initially
supportive programs may be
necessary, the University is obligated
to offer these students the same
opportunities, possibilities,
alternatives, and responsibilities that
it offers to any other student. It
must do no less.
We recommend the establishment of
a Center for Educational Opportunity
which would be responsible for
creating and coordinating a variety of
services, to be funded by the
University. This Center would serve
primarily specially-recruited students
who needed its assistance in
developing the requisite preparatory
competences for learning (though
it should also be open to other
students at a reasonable fee).
Among those services would be
clinical programs for developing
basic skills, tutorial services, and inservice training for instructors
working in th is area. The Center
might also advise students into
" sampler" courses (brief
introductions) which would provide
expeditious orientation to various
disciplines or fields of study (see
Academic Programs).
A full-time Director should be hired
and provided with appropriate
quarters, and the Center's
instructional staff should consist of
interested regular faculty and
graduate assistants. The Director
should establish liaison with Testing
Services, the Director of Orientation,
the Agency for Instructional
Development, advisers, counselors,
and the academic Departments and
programs of the University to ensure
that the services of the Center are
made known and accessible.
g. Living-Learning Units
A special committee should be
appointed to advance the work of the
Task Force on Education in Living
Units by recommending a livinglearning structure (or structures),
especially for well-defined voluntary
groups, and specific on-campus or
off-campus sites. It should also
recommend feasible arrangements for
conducting and evaluating such
an experiment on a trial basis. Some
related exploration has been done
by the Housing Office and various
faculty members, in addition to the
research of the Task Force, and the
committee should seek their assistance.
h. In-Service Training for Faculty
Departments should, with the aid of

the Agency for Instructional
Development, initiate in-service
training programs for faculty, taking
advantage of the experience of those
Departments which now have such
programs, and employing recognized
superior teachers, seminars for
discussion of common problems,
assignment of young instructors to
more experienced colleagues,
classroom visitation, and other
techniques.
i. Released Time
The area of released time is
complex, but it must be clarified so
that the University, each College, and
each Department can function
within some rational policy which
recognizes valid bases on which
released time should be granted, the
extent to which the University
should support it. and how it should
be apportioned. No such clear
guidelines seem to operate now at
Western.
Therefore, we recommend that a
special committee study this entire
question and recommend guidelines
for the University, within which
Colleges and Departments may make
decisions. We propose that the
committee make three basic
assumptions: (1) That the University
should enforce its policy that the
normal teaching load for all full-time
faculty is twelve (12) hours, or
whatever equivalent has been
established in areas which determine
teaching load on a different basis
(such as Music). (2) That any
deviation from that normal load
should be applied for annually,
approved by the appropriate person
or persons (usually the Department
Chairman and/or the Dean), and
justified by some valid, accountable
performance, (3) That grounds for
obtaining released time should
include research , experimentation,
off-campus study or observation, etc.
directed at the improvement of
instruction.
j. Sabbatical Leave Policy
The present system for selecting
successful candidates for sabbatical
leaves, especially when available
funds are inadequate to grant all
worthy requests, is seriously deficient
on many counts. For example, the
faculty committee which now
evaluates the applications and makes
recommendations to the Academic
Vice-President simply cannot,
because of the diversity of proposed
projects, make a sound professional
comparison of their respective
merits. As this matter is now under
study by a University committee, we
make no recommendation other than
that they include in their
deliberations the advisability of
leaves for administrators for
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purposes of professional growth,
particularly when they may be
returning to full-time teaching and
research (see Governance).
k. Faculty Responsibility to Students
We assume that almost all WMU
faculty exercise a high degree of
responsibility to students in carrying
out their normal instructional duties
but enough - dereliction among
'
some appears to exist in two areas
that we make the following
recommendations, to be firmly
enforced by Department Chairmen:
(1) - All faculty members should
establish reasonable office hours,
should post and announce them to all
their classes, and should keep
them. When the faculty member is
unable to be present at those times,
he should make a serious effort to
inform students in advance,
especially those with whom he has
appointments.
(2) Faculty members should meet all
scheduled classes, whether
formally scheduled or specially
arranged. If they are unable to do so,
they should attempt to notify
their students in advance of that fact,
and, if possible, should provide for
a competent substitute or some
valid educational activity.

3. Evaluation
The Committee has discussed the
question of evaluation of students
with faculty and students, has read
analyses of various systemsranging from 12-symbols to student
self-evaluation-has drawn on its own
considerable experience, and has
read carefully the Report of the
Task Force on the Academic
Evaluation of Students. We
concluded that the greatest
agreement lies not in the judgment of
any particular system, but rather in
certain recurrent assumptions about
evaluation (usually grading in some
form). To cite some of the common
ones:
In opposition to grading: (a) Grades
detract from or inhibit learning,
by becoming an end in themselves or
by compelling the student to follow
the dictates of his instructor,
even when those are contrary to
his own learning aims and desires.
(b) Grades prevent reaching a
desirable teacher-student
relationship, because they force the
instructor to be teacher and judge
simultaneously. (c) Grades are
necessarily subjective and imprecise,
and thus communicate a distorted
or irrelevant picture of the
student's abilities. (d) Grades
inevitably take on undue importance
to persons outside the University,
while their only valid purpose should
be to assist the student in his
learning.
In favor of gradin . (a) The
University has an obligation to
evaluate the student, both for his
learning ends and its own, and
grading is the most workable,
acceptable means of meeting this
obligation. (b) Most faculty and
students-as reflected in the Task
Force's questionnaire-believe that
grades are important in the postschool recommendations that may
affect the student's future.
Without them the student will be at a
disadvantage in seeking admission
to graduate school and he may not be
able to rely on personal
recommendations, especially from
instructors in large courses. (c) While
precision in grading may not be
possible, it is feasible to determine
when some acceptable standard
of performance has been achieved.
and when a student has done
superior work. (d) Being judged on
one's performance and abilities is
part of life, and education cannot and
should not be separated from
reality. Without trying to balance
the relative strengths of any of these
arguments, singly or collectively,
we conclude that Western should
employ some system of evaluation,
and, until a better one is devised, we
recommend the one that seems to

us most consonant with our
educational goals and assumptions.

arrangement, in which defined tasks
or levels of competency are agreedupon and may be completed at
any time during the semester. A
very helpful description of such a
plan functioning throughout an entire
institution has been written by
Dr. Lewis Troyer.'

One final consideration to explain our
choice: We see no useful purpose to
be served by a publicized record
of failure, particularly with no
explanation or understanding of why
it occurred; while the University's
assertion qf what the student has
b. Review of Programs and Departments
accomplished does seem to us to
While presumably all Departments
say something useful to him and to
work conscientiously to improve
anyone else. Thus, except for
the quality of their programs and
internal uses-providing counseling,
general performance, no provision is
determining probationary status,
made within the University for a
measuring whether re~sonable
regular review by someone external
progress is being made, etc.-we
to the Departments. Such a periodic
believe that the student's record
review of programs, policies, and
should reflect only what he
practices in each Department should
has accomplished satisfactorily
be instituted and conducted under
or with distinction.
the general supervision of the
Dean of each College. It should
Our recommendation will permit
be carried out at regular intervals
diversity, give students greater
(possibly every three years) or at
freedom of choice and responsibility
such natural times as the election of
for exercising it, and the opportunity.
a Chairman or an accreditation
to work for intrinsic, more than
visitation. It should involve the
extrinsic, rewards. That, we believe,
College Curriculum Committee, a
is quite a bit.
body well-informed on University
policies (such as the Senate
a. Evaluation of Students
Professional Concerns Committee or
All students, unless they specifically
its successor), and professionals
request a letter grade, should be
brought in from outside to observe,
evaluated in all courses on an
audit, and weigh performance
Honors/Credit/No-Record basis; and
against stated objectives. The
the instructor's evaluation should
"outside" observation could . be done
be reported to the Records Office in
at low cost either through
that form. "No-Record" means that
reciprocity arrangements or use of
except for internal University
Western expertise in other areas.
purposes the student's transcript
will reflect no record of his
having enrolled in any course for
which he did not earn at least credit.
Especially meritorious performance,
however, should be rated " Honors"
rather than " Credit, " to distinguish
outstanding scholarship, industry,
or innovative work.

This system of evaluation of
students will require new criteria by
which students would be placed on or
removed from "academic probation"
status. However, since a University
committee is currently studying
that question, we make no
recommendation beyond suggesting
that they consider as one factor that
full-time students should be
expected to make "reasonable
progress" toward a degree over a
period of time.
We encourage interested
individuals and Departments to
develop and recommend alternative
methods which may describe
student performance more accurately
and meaningfully, and suggest that
they solicit the help of students and
the Agency for Instructional
Development. We urge specifically the
trial of methods essentially related
to the philosophy embodied in
the comp-out examination (see
Graduation Requirements) or contract

c. Review of Tenured Faculty
The current system at Western
assumes that new appointees to the
faculty have high teaching ability
and/or potential, and that their
two-year and four-year reviews
confirm that judgment or do not result
in the granting of tenure.
However, a large and increasing
percentage of our permanent faculty
are tenured, and not all of them
can be presumed to be good
teachers. Consequently, a special
committee should consider and
recommend a detailed system of
review of tenured faculty, including
the possibility of revising our present
tenure system. Its primary objective
should be to assure (through
assistance) excellent performance
throughout a faculty member's
career at Western, but it should also
consider the possibility of
shortening that period of service here
if evaluations indicate consistently
poor service. The committee should
assume the necessity of some plan
of regular review (possibly every
four years), and it might consider
such alternatives as new or diversified
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Lewis Troyer, "Grades Have Gone:
What Then?" Liberal Education,
LVI (December 1970), pp. 542-556.

responsibilities, and the facilitating
of early voluntary retirement.
d. University Salary Policy
If the University is committed to
improving the quality of instruction at
WMU, it must reward appropriately
both demonstrated excellence
and significant improvement. The
present University salary policy
which intended to provide for
recognition of merit (in teaching
and other areas), no longer serves
that purpose and will not so long as
the bulk of available salary funds
is consumed in cost-of-livi~g and
"standard" increases, a situation
likely to obtain for some time.
Consequently, we recommend that the
Faculty Senate Salary Committee
(or its successor) propose as early as
possible a new University salary
policy which will enable Colleges
and Departments to encourage
excellence in teaching, research,
and service by rewarding outstanding
performance.
e. University and Department
Promotion Policy
Presently the University appears to
have no clear policy on promotions
other than that implied in the
published general criteria, which are
sufficiently broad to invite a
bewildering variety of interpretations,
and which permit many exceptions.
It is not known for certain, for
example, when or if a doctorate or
other terminal degree is required;
if a minimum time in rank is
required before consideration; if
there is any quota by rank (in
Departments, Colleges, or the
University), etc. The Committee
recognizes the necessity for an area
of administrative judgment, and the
propriety of each Department
determining, within reason, its own
emphases. We are also aware,
however, of much confusion and
apprehension, and a growing morale
problem.
Consequently, we recommend that a
clearer University policy on
promotions be established, and that
within its guidelines each College
and Department should then agree
on, publish, and adhere to its own_
promotion policy.
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f. Alumni Evaluation of Courses
and Instruction
The alumni of WMU offer unique
advantages of perspective, !elative
objectivity, and the opportunity to
have tested their collegiate
experience. Moreover, as members of
a continuing Western Community,
they are entitled to be heard.
Consequently, their evaluation of
Western's courses, programs, and
instructors should be sought
systematically by the Office of
Institutional Research.

g. Student Evaluation of Courses and
Instructors
We regard student evaluations as
information essential to the
improvement of courses and
instruction, though they are not alone
sufficient for that purpose. Often
they do not reflect the instructor's
purposes or the reasons why he may
employ particular methods; and
they may not take into account the
intrinsic or long-range rewards of the
learning process or the development
of student independence and
responsibility. Consequently, while
we strongly endorse the present
University policy of regular student
evaluation of all courses and
instructors, and urge serious use
of the information provided by
them, we also encourage the
Departments and faculty, in
cooperation with the Agency for
Instructional Development, to
develop more meaningful evaluative
instruments.
In addition, we endorse the
compilation and publication of a
University-funded , student-compiled
evaluation booklet of courses and
instructors, to be produced with the
cooperation of the faculty and to
provide opportunity for supplemental,
attached commentary by the
evaluated faculty members.
h. Coordination of Instructional
Services and Facilities
Presently there is no individual or
agency to propose, evaluate, or
implement University policy in the
broad, vital area of instructional
technology. While some coordination
exists, the absence of a centralized
organization has inhibited the full
and most effective use of these
services in Western 's instructional
programs. The various units involved
-Instructional Communications,
Computer Center, Library, and
Testing Services-apparently have
been less able than they should
be to assist faculty and inform them
of the available help, to function
cooperatively with each other,
and to make known their collective
needs. All of which is detrimental
to undergraduate education at WMU .
· This whole area is closely related
to our proposed Agency for
Instructional Development, and its
services should be coordinated with
those of that Agency. We therefore
recommend that a special committee,
to be chaired by the Director of
Academic Services, be appointed to
make appropriate recommendations
to the Academic Vice-President.
The committee should begin its
deliberations with a study and
evaluation of the Final Report of
Task Force 14 on Learning Services
and Facilities.

Admissions Policy

Rationale

Background

We believe that Western Michigan
University as a public institution
is responsible to the citizens of the
State, and to the society at large ,
to provide higher educational
opportunities for as many students
as its programs, staff, facilities , and
budgetary limitations will permit.

Over the past decade the University's
undergraduate student body has grown
from 9,327 in 1960 to 21 ,713 in 1970.
The pressures of this burgeoning
enrollment created shortages
of classroom space and housing
accommodations, inadequate student
services, and eventually a serious
problem in providing qualified
instructional staff. These consequences
were relatively visible and , with
varying degrees of success, they
induced conscious corrective efforts.
The dramatic rise in sheer numbers
of students admitted , however, has
tended to obscure important shifts
in our admissions policy.

0

z

During that same decade a sharp
increase occurred in the number
of applicants for the limited total
of places available in the University,
which led to a gradual redefinition
of admissions standards in an effort
to provide opportunities for those
considered to be the best qualified
applicants. Thus our admissions
practice evolved from what had been
essentially an " open-door" policy,
characteristic of teachers colleges
within the state , into the present more
selective system. This evolutionary
change was not for the most part
a response to either a faculty
or an administrative mandate ; rather ,
it appears to have been a phenomenon
in which traditional criteria were
applied in response to intense
pressures exerted by unprecedented
thousands of young people seeking
admission to college.
In the latter years of the 1960's
changes of great potential impact
in society-at-large and in the
established patterns of education
began to be reflected in our admitted
~tudent body. More community college
transfers, members of minority groups,
and culturally-disadvantaged students
were admitted to Western (sometimes
actively recruited) , partly as
a reassertion of the public nature
of this University, and partly to explore
the validity of established definitions
of who was capable of benefiting from
and contributng to the University. _
These developments seem to us the
beginnings of integral parts
of a desirable admission pattern
for Western in the 1970's.

43

Further, we believe that the University
is obligated to contribute to open
admission to college for all Michigan
high school graduates. This position
assumes, however, that the major
contributor at the first level
to a state-wide policy of open
admissions is the Michigan community
college. WMU cannot and should
not attempt to meet the educational
needs of all who wish to enter college
as beginning freshmen. However,
it can and should , in recognition
of a shared responsibility with
the community colleges, provide open
admission to Western for graduates
of those two-year institutions.
Our priorities for the next decade
should reflect this major commitment.
Beyond this responsibility WMU should
continue to admit a sizeable
beginning freshman group each fall
semester. This group is important
because its individual members need
and enter programs and fields of study
different from those chosen
by transfer students ; and , in addition ,
they provide the cohesiveness,
continuity, stability, and participation
in University and student life that
make this truly a four-year institution .
The number of beginning freshmen
admitted each fall should remain
stable at a sufficient size to ensure
their positive impact on the academic
community, and any changes in that
number should be gradual , evaluated ,
and made in recognition of the
possible effects on General Studies
and other academic programs. While
the Committee has serious doubts
about the validity of present admissions
criteria, and urges constant
experimentation and study in this
crucial area, we believe that, at least
for the present, Western should
continue to select its beginning
freshmen primarily from among those
persons whose recognized
achievement patterns in high school
by conventional standards seem
to best qualify them for advanced
academic work.
An additional priority of Western's
admission policy should be to provide
equal educational opportunity for all
Michigan residents . Our society
includes a large number of young
people with high potential who,
by virtue of their membership
in a repressed minority or
socio-economic class, are presently
destined to enter adult life without

an adequate education. They are,
in essence , denied access to higher
education as a result of circumstances
imposed by society. The University
should commit itself to recruit
a significant number of these people
and, where necessary, provide them
with help. Since students
coming from an environment
characterized by deprivation, and often
repression, may not be oriented
toward academic achievement,
adjustments must be made in order
for them to gain access to the
University. Beyond that, to avoid
a cruel revolving door experience
(in which students are encouraged ,
recruited , and then abandoned
to probable failure) , it must provide
compensatory programs, financial
assistance , and appropriate advising
and counseling services, all of which
must be viewed as vital components
of this effort.
The University should also seek out
persons whose various talents can
contribute to our many instructional
programs and add the diversity
and flavor without which we would
be a less lively and effective
undergraduate institution. This
objective, too, requires some flexibility
within the admission program , and
often financial assistance to encourage
the attendance of such students.
Part of this effort should be directed
to attracting out-of-state and foreign
students through the use of
non-resident tuition waivers (if legal
and proper) , reciprocity agreements
with other states, and similar means.
Our admission program should also
recognize the educational needs and
problems of older men and women.
We should encourage their attendance
not only through the development
of meaningful academic programs,
but also by simplifying their entrance
into these programs by removal
of needless, inhibiting regulations.
Finally, our admission policy for the
next decade must recognize that
the University is about to enter
a phase in which its enrollment will
not increase significantly. This leveling
off will occur for several reasons,
including a probable imposed
maximum size and a birth rate that
began declining in 1958. Consequently,
without the options and flexibility
of a growth situation , we will have
to adjust our priorities and practices
to a numerically stable University
population.
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Recommendations
1. Determining Admissions Policy
An Admissions Policy Committee
reporting to the President of the
University (and his Advisory Council,
if created) should be formed whose
primary responsibility would be to
consider and recommend policy
governing admissions to the
University. Its membership should
include a faculty representative
from each College, three students
(including one graduate student), the
Dean of Records and Admissions,
the Director of Undergraduate
Admissions, and the Director of
Institutional Research. This
Committee should keep itself current
on academic planning in the
University; its recommendations
should reflect and coordinate
significant changes in University
plans and goals, and should propose
how the overall growth of the
University should conform with
institutional capacities. It should also
assume responsibility for meeting
with and keeping informed
representatives of secondary schools
and community colleges concerned
with Western's admissions policies.
2. Quotas
The use of admissions quotas for
"special" types of students is a
long-standing informal practice at
WMU. The practice should be
broadened and formalized under the
supervision of the Admissions
Policy Committee and within the
following guidelines:
a. No applicant should be denied
admission to WMU because of race,
religion, color, sex, age, or national
origin.
b. In recent years the conflict between
enrollment pressures and limited
resources has significantly influenced
attitudes toward admission
practices. Several Departments
have begun unilaterally to limit
admission to their programs and
courses, with unpredictable
consequences for the rest of the
University. They have done this by
establishing admission standards
and/or setting quotas for their
majors. Other Departments are now
contemplating similar actions. This
development, along with new
budgetary limitations and a possible
overall enrollment ceiling, indicates
a serious need to establish a
University-wide policy governing
admission into programs or curricula
by quota or other similar processes.
Therefore, as an interim step, the
Admissions Policy Committee should
initiate a trial admission procedure
for the fall semester of 1972 to apply
quotas by College. This procedure
should establish, in consultation with
each College, temporary student

level admission quotas based upon:
(1) The availability of Departmental
and College resources.
(2) The demand of students to enroll.
(3) Changes in programs; i.e., the
initiation of new programs or the
phasing out of others.
(4) The job demands for the skilled or
professionally trained persons.
This system should serve two
major functions: (1) provide a much
better fit between University
resources and students' educational
needs and aspirations, and (2)
facilitate the admission of students
to the University and to particular
Colleges and curricula in accord with
the other recommendations in this
section.
The results of this interim actionwhich should be conducted under
criteria consistent with the
educational goals of WMU-should
be evaluated as the basis for a
comprehensive system of quotas to
be applied in the academic year
1973-74, and to include appropriate
reallocation of resources throughout
the University.
c. The University should meet its
responsibility to contribute to equal
educational opportunity by practicing
open admission to all graduates
of Michigan community colleges.
When our programs require a transfer
student to enter WMU after only
one year of study at a community
college, the current policy should be
applied of requiring for admission
at least a 2.0 GPA in academic
subjects.
d. A sizeable beginning freshman
group-at least 10-15% of the
undergraduate student body-should
be admitted to the University each
fall. The number of students
involved should be relatively constant
from year to year, with changes, if
any, made gradually and with
sensitivity to the consequences for
programs and personnel.
e. The quotas for admission of special
groups of students-including, for
example, members of minoritieswho qualify for entrance by factors
other than previous academic
achievement should be established
for each fall semester. Such students
not admitted at that time should
be encouraged to enroll during
the winter semester or spring term.
f. Quotas for students with special
skills and abilities should be
established and regulated by the
Admissions Policy Committee. These
individuals should normally be
admitted on the same basis as other
students, but some flexibility should
be exercised in recognition of their
potential for unusual contribution
to the University community.

g. Quotas should also be established
for winter, spring, and summer. Ther
too should recognize the value to
the University of a diversity of talents
and backgrounds, with special
attention given to the educational
needs of older students.
h. The admissions criteria applied to
foreign and out-of-state students
should be the same as those for
resident applicants.
3. Admissions Criteria
The use of recognized criteria in
processing applications of new
students should be continued, but the
Admissions Policy Committee should
regularly evaluate them and consider
alternatives. Predictive achievement
patterns from secondary schools and
colleges, as revealed in grades
and other forms of evaluation,
should still be given primary
consideration; to be supplemented by
scholastic aptitude and achievement
testing and personal recommendations.
In addition, the Admissions Policy
Committee should continue to
explore and seek for more effective
admission criteria and procedures,
always reflecting the University's
decisions on change and development.
4. Experimental Admissions
The Admissions Policy Committee
should foster research in admission
by providing annually for the
admission on an experimental basis
of a substantial group of students
who might not normally qualify to be
admitted. These students should not
be isolated or identified as
marginal except to those persons
who would conduct the research on
their performance and experience
at Western, leading to appropriate
publication of their findings for the
benefit of the University community,
and possible revisions in admission
criteria.
Each year, in addition, the Committee
should solicit proposals from
faculty, students, and staff for
similar experiments, and select one
for implementation and study.
5. Deferred Admission
A limited but significant number of
places should be made available
annually to prospective entering
freshmen to enable them to defer
their original admission for up to two
years, provided only that they
apply successfully for deferred
status and that they give adequate
notice to the University when they
choose to exercise their option. When
the annual deadline for such action
is reached, unclaimed places could
then be opened to regular applicants.
6. The University's admissions policies
should be clearly stated in the
Undergraduate Catalog.

The Transfer Student

Background

Rationale

Two dramatic developments in higher
education make it natural and essential
for us to pay special attention to the
transfer student. First is the new
mobility of the undergraduate , who
increasingly sees his college
experience as a series of brief stops
and relatively casual jumps from
institution te institution. He has
a diminished sense of identity with
any on.e university, and we share him
and hfs time as a college student with
many other schools.

We believe that there is a fundamental
need for the University to strengthen
its ties with transfer students and
the two-year colleges from which they
come if we are to be an effective
senior institution. No student should
be penalized for beginning his
education at a community college , and
to make certain that he is not,
Western should take the initiative
in developing compatible academic
programs, on- and off-campus,
in cooperation with our major sources
of transfer students. These institutions
and potential WMU students must
have advance notice of any
contemplated changes in our programs
and requirements, so that they have
time to make appropriate adjustments ;
and we must be familiar with their
programs and offerings. This is a joint
responsibility to the students
involved , and it demands the closest
possible cooperation.

Second is the growth in number and
size of Michigan's community colleges.
Every year more students spend
their first year or two in one of these
colleges, and then transfer to WMU
or some other four-year school,
undergoing all the consequent
complications and problems of that
process.
These students no longer consititute
a small minority who deviate from the
" normal " pattern of attendance
at Western ; they are the norm. The
Task Force which studied WMU 's
relations with other colleges and
universities concluded that most of our
contacts and discussions with them
focused on how best to adjust and
align instructional programs and
counseling for the benefit of the
transfering students ; and they
concluded that those students should
be the primary concern of our
academic relations with these other
schools. Moreover, the University
is firmly committed to serving the
transfers, a position which we support
in our recommendations on admission
policy.
A survey of Western students indicates
something of the magnitude of this
situation. It revealed that nearly half
of all WMU students were transfers,
and almost 75 per cent of these came
from community colleges.1 They are
coming here at an accelerating rate ,
entering primarily our vocational
programs: 65 per cent were enrolled
in the Colleges of Education , Business,
or Applied Sciences. Their number
and relative proportion of the WMU
student body may be expected to grow
as the number and size of community
colleges continue to increase.
Clearly, then , Western must examine
and comprehend fully the impact
of this situation on undergraduate
education.
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1 Task Force 21 on the Relationship
Between the University and Other
Colleges, Final Report.

It is also important that we extend and
improve our on-campus efforts
to insure the smooth transition
of transfer students into our academic
and community life. The nearly 4,000
transfers who now enter Western
each year are as much in need
of personal attention and effective
orientation and academic advising
as are other beginning students, and
presently they do not receive adequate
help. While much has been done,
we have a long way to go in making
them feel that they are full members
of this academic community.

Recommendations
1. Annual Conference on Transfer
Students
The Academic Vice President of
WMU should call an annual
conference at the Deans' level to
discuss problems common to
Western, the transferee institutions,
and transter students. Participants
should include the Deans of the
several Colleges at Western,
Directors or other WMU
administrators, the academic and
administrative Deans of the
transferee institutions, and other
appropriate representatives of the
institutions. This conference
should:
a. Stimulate the establishment of
direct contacts between Western's
academic departments and
corresponding departments at other
institutions, especially community
colleges, in order to foster
professional equivalencies.
b. Provide a means of developing
closer liaison between Departments
of the University with their
counterparts in the community
Colleges and liberal arts colleges in
the area.
c. Provide opportunities for added
technical and special assistance by
WMU administrators, faculty, and
staff to community colleges or to
other colleges that request such
assistance.
d. Provide tlfe opportunity and
encouragement for the institutions to
develop joint professional or
technical programs.
e. Examine specific suggestions and/or
grievances expressed by the
participating institutions or students.
2. Development of Course Equivalents
Each WMU Department Chairman
should provide the Coordinator of
Advising (see Advising) and the
Dean of Admissions and Records
with course equivalents for
each Michigan community coll~ge
with a course that corresponds !O. one
offered by his Department. (A
community college physics course
would be the responsibility of the
Chairman of WMU's Department of ~
Physics). Each Department should
keep its academic Dean advised of
changes in course equivalencies in
the various institutions.
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3. General Studies Requirements
The College of General Studies
should determine which community
colleges have programs leading to
their Associate of Arts degree which
would permit graduates with that
degree to receive automatic waiver of
all but twelve (12) hours of the
General Studies requirements at
Western.

This should relieve the student of
much of his anxiety about whether he
has met the major share of his
General Studies requirements,
greatly facilitate the transfer process,
and eliminate the considerable use
of time and resources now spent
examining transcripts, which
produces almost the same result (on
the average WMU now accepts 48
hours of 51 submitted for
evaluation).
4. Academic Advising of Transfer
Students
Academic advising appears to be the
prime vehicle for assisting the
student to define, comprehend, and
achieve his goals. Moreover,
accurate and coordinated advising
reduces course duplication, loss of
credit, and the other unnecessary
frustrations and waste of the transfer
process. With some notable
exceptions, we found the academic
advising of transfer students to be
inadequate, and we urge that it be
strengthened. (See Advising and
Counseling).
5. Improved Information for Transfer
Students
The University presently mails many
pieces of literature to transfer
students, and uses the General
Information Bulletin as the basic
handout. Apparently these do not do
the job.
Therefore, the University should
prepare a simple piece of literature
which may be handed or mailed to
transferring students. This brochure
should be included with the Transfer
Credit Guide and the other literature
which is given to community
college students during the transfer
advisement visits of the WMU
Undergraduate Admission Office. It
should contain information on the
costs of attending WMU, including
parking costs; the number of
hours required of Juniors; and
specific answers to those questions
most likely to concern transfers,
along with a usable index. (See
Final Report of Task Force 21).
6. Prerequisites
Stringent prerequisites and/or class
standing requirements now cause
. enough problems for the community
college transfer to warrant early
study and re-consideration. The
flexibility we recommend elsewhere in
our Report (e.g., Graduation
Requirements, Curriculum) should
relieve this situation, which ought to
be explored at the proposed
Annual Conference.

Financial Aid

Background

Rationale

The concept of student financial aid
has undergone significant change
in the past decade. Ten years ago
assistance was available to a limited
number of exceptional students, with
almost none provided for those with
ordinary academic qualifications who
could not a!ford a college education.
Today aid to needy students comprises
the major share of our student
financial assistance program . In the
past four years that part of our
aid program based on need has grown
from the $1,677,859 granted in 1967
to a total granted in 19io of $3,457,504
(almost entirely in the form
of National Defense Loans,
Educational Opportunity Grants,
Work-Study programs, and part-time
employment). For the same period
our scholarship program has grown
from $113,617 in 1967 to $442,146
in 1970. It is estimated that some 1,200
students are now receiving
scholarships, and over 2,000 others
are being aided by the various
government-sponsored financial
assistance programs.

We see higher education for the
admitted student as a right , not
a privilege, and financial need should
not act as a limitation on this right.
Consequently, we believe it must
be a goal of the University to secure
the funds necessary to support
by some means all those admitted
students who need financial
assistance.

Growth and the change in emphasis
on the form of student financial
aid have created problems in the
administration and supervision of the
various types of programs. The
students receiving these benefits are
now served by three
separately administered offices :
Student Financial Aid, Scholarship ,
and Student Employment. While each
of these exists to aid students, it is the
students' responsibility to visit and
make application separately in each
one. Not only is this a cumbersome
arrangement, but it discourages
applications and the coordination
of all such services for the greatest
benefit to the student. Much frustration
and student dissatisfaction occurs
simply because of this structure.
Predictions are that the future will
bring even greater demand for
financial aid , because of increased
student costs, expected relative
decreases in federal support in such
areas as the Educational Opportunity
Grants, and an increase in the number
of needy students. In particular, this
demand will be accelerated by the
admission of more minority group
students in WMU's effort to provide
equal educational opportunities.
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The University, we believe, also has
a responsibility to all of its members
to encourage diversity in the makeup
of the study body, including those with
unusually high potential for college
work and others with special skills
and abilities to contribute. To achieve
and maintain this beneficial mix
of human qualities, talents,
experiences, and interests, it must
recruit actively and offer financial
support to such individuals.
Scholarships should be used for this
purpose , and other financial
inducements should be employed
to attract foreign and out-of-state
students.
Finally, the various offices providing
financial help to students should
be brought into one organization,
which should be structured and
developed to .serve most effectively
all those who need assistance.
It seems to us that even relatively
minor changes could reduce frustration
and heighten the positive impact
of this crucial service.

Recommendations
1. The Goal of Financial Aid
The goal of financial aid should be to
provide all admitted students who
demonstrate financial need as
determined by the Office of Financial
Aid with the funds necessary to
attend the University. This should
include increased effort on the part of
WMU to seek state and federal
funds, private participation, and
employment opportunities to achieve
full implementation of this goal.
2. Organizational Structure
All forms of financial aid should
be brought under one office to
facilitate the best use of all available
services and funds. This office
should administer scholarships,
NDSL, EOG, CWS, and student
employment. An essential function of
the office would be to serve as
an employment service to seek, list,
identify, and coordinate job
opportunities for students on an
area-wide basis.
3. Scholarships
Scholarship money should be set
aside each year to attract and
encourage the enrollment of students
with backgrounds and skills
different from those of most of our
students. The specific means of
satisfying this need for diversity
should be determined each year by
the Scholarship and Admissions
Policy Committees, and should
include consideration of foreign
students, out-of-state students,
students with high co!lege potential,
and those with special skills and
abilities. Non-resident tuition waivers
and other devices could be used to
encourage out-of-state and foreign
students. (See Admissions).
4. Designated loans and Scholarships
A .cut-off date should be established
each school year for awarding
special or designated scholarships.
All such scholarship funds not
awarded by that deadline should
revert to a general scholarship fund
for distribution. All students' shortterm loans should be brought into
one general fund without special
designation.
5. Financial Need
The basis for determining
"financial need" (the amount of
money typically needed by a student
to attend WMU for one academic
year) should be reviewed annually
and adjusted to meet actual
economic conditions.
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6. Other Financial Aid
Some means of financial aid should
be sought for students who do not
satisfy the normal requirements of
financial need. Various forms of
loans and a deferred tuition
payment plan are examples of the

type of aid that might be made
available.
7. Publication of Available Aid
A list of all scholarships, grants,
fellowships and assistantships, and
other forms of available financial aid
and assistance, for both
undergraduate and graduate students,
should be prepared in conjunction
with the appropriate offices and
agencies and pub!ished annually as a
bulletin by the Financial Aid Office.

Advising and Counseling

Background

Rationale

To clarify the distinction between
academic advising and counseling ,
we define " advising " as disseminating
academic and curricular information ,
recommending course selection, and
discussing all aspects of academic
problems and progress. " Counseling"
we define as a professional,
confidentiar, personal procedure
directed at the solution of personal
problems.

We assume that the academic process
cannot function with full effectiveness
in the absence of meaningful personal
contact between students and
faculty. Faculty cannot plan or teach
well in ignorance of the abilities,
aspirations, and problems of students ;
and overwhelming evidence attests
to the student desire and need for
more than the casual , superficial
advising that most of them believe has
been offered by the University.
Moreover, if this is not all self-evident
and a matter of genuine concern
to the entire institution , then Western
has indeed drifted away from a real
sense of community, of shared
purposes and mutual efforts.

Advising and counseling at WMU have
in the past ten years undergone
significant change. The Student
Services self-study of 1963-64
recommended that " academic advising
should be the responsibility of the
various department heads with
the Counseling Bureau as coordinator.
It recommended further that the
Counseling Bureau turn toward
personal counseling, which , since that
study, it has done , concentrating
heavily on that function , with little
or no emphasis on advising. As
a result, personal counseling hes
developed notably at WMU, and
academic advising has gone practically
without official support.
The University generally now offers
little academic assistance or advice
to students. In a 1969 study and in the
Alumni Survey of 1968, the Office
of Institutional Research found that
students were critical of our advising
services, and that no more than
one-third of them had secured what
they defined as formal assistance
in choosing classes or courses
of study. Furthermore, this help, when
given , generally <;:arne from faculty
and because Deparlments or individual
faculty members recognized and
responded to students' needs. As
a consequence of the University's
neglect, students took courses they did
not need, were infor·mally advised
to take courses that were
inappropriate, sometimes failed
to graduate in the normal time , and
expe rienced countless frustrations and
needless problems . While some
Departments are currently exempt
from this criticism , it still holds true,
in varying degrees, for much
of the University.
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This necessity to provide
knowledgeable and sympathetic
academic advising- not the
bookkeeping function that can be
handled by a machine-will be even
greater as we expect the student
to assume, as he should , more
responsibility for his own decisions.
He will have to be made aware of the
alternatives available to him and the
demands of each option , and he will
need an experienced person with
whom to explore the wisdom and
implications of these choices. Greater
student freei;lom , we believe, will
require more , not less, academic
advising. And we reject as unsound
the apparent assumption of many
in the University that such advising,
as well as the development of relevant
academic programs, can rely largely
on classroom or informal contacts
between students and faculty.
The existence of a Counseling Bureau
(Center) is evidence of the
University's recognition that personal
problems exist in number and
at a level of complexity which demand
the attention of a professionally
trained staff. These problems are
beyond the competence of the merely
well-intentioned faculty memberwho has a vital role elsewhere in this
area-and obviously they affect
profoundly the academic as well
as the personal well-being of the
University community, individually and
collectively. It is essential that
Western provide adequate, competent
counseling , ranging from helping
students learn to function in the
University community to providing
professional help for those who are
emotionally distressed or disturbed.
And it is crucial that the persons
specifically charged with these duties
be professionally and personally
qualified to fulfill them. To assure
proper treatment for the student, the
various levels of required competence
must be distinguished , defined,
and observed.
It appears to us that historically
a conflict has developed within the

University between advising and
counseling under the pressures
of limited resources and opposing
philosophies which forced a choice
between two services, both of which
are essential to a healthy, productive
institution . This conflict will not resolve
itself. Wh ile Western is fortunate
in its number of skilled and dedicated
counselors, whose work should
be recognized and funded
appropriately, we believe that the first
priority must be to restore academic
advising to its rightful position
of preeminence.

Recommendations
1. Academic Advising
a. Departmental Advising
Each College and Department should
assume formal responsibility for
the total academic advising of
students with their curricula and
major and minor programs, and each
Department should, with the
approval of its Dean, appoint official
advisers. These advisers should:
(1) Have authority to approve major
and minor programs and assist
students to select appropriate
courses of study to fulfill curricular
requirements and personal
educational objectives.
(2) Maintain formal records, with the
aid of the Records Office, of
commitments made to each student in
the advising process.
(3) Schedule regular office hours and
make these hours known to
students.
b. University Committee on Academic
Advising
A University Committee on Academic
Advising should be established.
This Committee should be composed
of a permanent Coordinator of
Academic Adv.isjng and at least one
adviser from · each College, several
students, and a representative each
from the Counseling Center and
the Records Office. The Coordinator
should report to the Vice President
for Institutional Services, who is
currently responsible for compiling for
each student a comprehensive
student academic record.
It should be the joint responsibility
of the Committee and the
Coordinator:

(1) To develop a fully coordinated
faculty advising system for all
students who wish academic advising.
(2) To provide in-service training and
workshops for faculty advisers.
(3) To see that all advisers are kept
current on new or changed academic
requirements.
(4) To make certain that the
catalog of classes and program
requirements is kept up-to-date. (See
Graduation RequirementsInformation).
(5) To see that students are made
aware of sources of available
information and academic advising;
ancl to assist Departments in
publicizing their advising services.

i

(6)'. To see that information from the
coqrdinated student records gets to
the ,academic advisers.
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c. Faculty Advisers
Faculty should be assigned as

advisers on the basis of their interest,
qualifications, and ability to
communicate with students.
They should be given due recognition
and teaching load reduction to
encourage serious commitment to
good advising. Advising responsibility
should also be weighed in
consideration for promotion, salary
increments, and tenure, and included
among the criteria expressed in the
University Policies handbook. The
University should provide the
Departments with adequate funding
equivalent to one full-time
equated adviser per 300 to 600
undergraduate majors, this ratio to be
adjusted in the future by the
Committee on Academic Advising
to accord with the actual use of
advising help by students.
d. Voluntary Advising
The advising should be on a
voluntary basis so far as students are
concerned, though they should
be encouraged to use this service.
e. Academic Information
Each Department should state
explicitly and completely in the
Undergraduate Catalog the academic
requirements for students within
each of its curricula, majors,
and minors.
f. Entering Students
A student entering WMU for the first
time should be assigned to a
departmental adviser in his area of
study. II the student is undecided on
a major or a curriculum, he
should be assigned to a faculty
member who has volunteered to act
as an adviser for such students,
with this operation to be organized
by the Coordinator of Academic
Advising. This faculty member should
continue to serve as the student's
adviser for the first year or until the
student is reassigned at his choice to
another faculty member.
Once the student decides on a
major, the academic advising should
be done by a designated faculty
member (or faculty members) in that
major Department. This procedure
should be coordinated with the
University's orientation program, with
a number of faculty advisers to
be employed for part of the summer
(probably one month) to make the
initial contact.
g. Computerized Audit System (See
Registration)
A computerized graduation audit
of student records should be
developed as quickly as possible, to
consist of a computerized
permanent student record. A
computer retrieval program would
allow a student to check his progress
on requirements when he most
needs the information for planning-

probably well before his senior
year. The adviser would thus be
freed to be an adviser, not a
bookkeeper, and to concentrate on
future plans instead of past credits.
Such a retrieval program could
be self-supporting through staff
reduction, better allocation of time,
and additional services. This
program should be started
immediately in two areas:
(1) The permanent academic records
of 1970 entering freshmen are being
retained on the computer on a
trial basis. With some systems and
programming assistance from
student record experts, this eff~rt
could develop within three years into
a fully computerized student record
system.
(2) The experience of the
Engineering and Technology
Department with computerized
scheduling could be used to begin the
development of a fully computerized
student program audit.
2. Personal Counseling
a. Personal Counseling
The Counseling Center should
continue to provide assistance to
students with emotional and/or
personal problems. Any procedure,
such as meeting with students on
probation, which helps to identify
those with such problems should be
utilized.
To assure that students receive
proper treatment, a close liaison
should be maintained between the
Health Center, where psychiatric
treatment is available, and the
Counseling Center. Even if increased
referrals do not result-and it is
likely that they will-the present need
for additional psychiatric help
warrants adding at least one full-time
psychiatrist to the Health Center
staff.
b. Students on Probation
The Counseling Center should
provide a service specifically for the
student in academic difficulty, for
whom at present no such provision is
made. The Counseling Center
should personally contact and
schedule a meeting with each
student placed on academic
probation for the first lime. This
meeting should take place as early in
the semester as possible, so that
the student understands that the
University is concerned about his
problem and is anxious to assist him
to succeed. (See lnstruclionCenter for Equal Opportunity
concerning possible remedial help
for students).
c. Vocational Counseling
The Counseling Center should
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assist students in reaching
occupational or vocational decisions.
Uncertainty and anxiety in this
area is sufficiently common and
serious_so that occupational
counseling should be performed by
trained personal counselors, rather
than by the Placement Office or
Testing Services, both of which
appear to be interested in performing
this funclio-n. The data and services
of both these agencies should
be made available to the Counseling
Center, which has the skill and
personnel to provide such guidance,
wllich students must have if they are
to make fully effective ·use of the
learning opportunities available
to them.
d. Emotional Health
The Counseling Center has shown
commendable concern and initiative
in establishing a variety of services to
foster the personal and emotional
health of students. Its programs and
activities in residence halls,
married student housing facilities,
and elsewhere are valuable
contributions to the WMU
community; this work should be
expanded and should be supported
by the University.
e. Inter-Agency Cooperation
Since a variety of agencies are
available to identify students with
emotional problems and to aid them
either directly or by referral, greater
coordination and cooperation should
be actively encouraged among
University facilities (e.g., the
Counseling Center, the School of
Social Work, the Health Service)
and those in the Kalamazoo
community (the community Mental
Health Board, Family Service Center,
and the John J. Delano Clinic).

Implementation
Our recommendations in this area
call for basic changes in University
policies and practices. The
development of a fully coordinated
institution-wide faculty academic
advising system will take money,
some of which may not be
immediately available. We believe that
these changes can at least be
initiated with a small reallocation of
current staff and with the allocation
of a minimum of additional money to
a few Departments.
The first stage should involve two
immediate actions: (1) The
development of the Committee on
Academic Advising and the
appointment of a Coordinator, who
could and probably should come from
the current Counseling staff. (2) The
assignment of faculty advisers.
This second step should be
facilitated by the fact that most
Departments have already designated
some individuals to assume this role;
however, sufficient released lime is
not always available to these faculty
advisers. Hence some new funds
must be made available from each
Dean's office to offset the
reassignment of these staff members.
We estimate that this could be
done the first year at a minimum
cost of four ·or five FTE positions,
though eventually the lime should be
released at the rate of one FTE
faculty per 300 to 600 student
advisees. If the money is not
available to Deans the first year, we
believe that the installation of the
faculty advising system is sufficiently
important to warrant reassigning
current Counseling Center funds
for this purpose. As of 1963 the
Counseling Center had ten positions,
most of which were assigned to
provide academic advising. If
necessary, some of those positions
should now be reassigned to
academic advising.
Our recommendation is not meant to
imply that the current activities
of the Counseling Center are unwise
or misdirected. On the contrary, we
think that they reflect an
awareness and practice of very
effective counseling techniques.
However, we tllink that the need for
academic advising is great enough so
that some of the money originally
allocated to the Counseling Center for
that purpose should be so used.

Registration and Scheduling

Background
Registering and scheduling students
into classes over the past ten years
has been a frustrating and often
unsatisfactory process. The difficulty
has arisen primarily from the disparity
between the student need for classes
and the Departments' ability and
willingness to fulfill that need. Part
of this problem has developed simply
because Departments did not know
what classes students wanted
or needed. Too often , however,
schedules were developed to reflect
- Department and faculty interests, and
did n ot provide adequatli)ly for student
interests or even for general
University graduation requirements.
The inevitable result was that the
demand for places in many requ ired
courses eventually outstripped the
ability of the areas to meet
it. Backlogs developed and some
students were forced to attend
an extra semester or year in order
to graduate .
In the last two years the magnitude
of this problem has been reduced
through surveys of student schedule
requests and through adjustments
in budgetary allocations responsive
to the results of these surveys.
In addition , Departments have been
more sensitive to student and
curricular requirements. The main
problem , however, remains. We must
-but we don't-provide enough seats
in sections of needed courses, and
at the times desired , to meet student
demands.
Insufficient state appropriations,
of course , are commonly cited
as a major deterrent to an effective
solution (and more money presumably
would help) , but that explanation
can be a dangerous distraction from
internal practices which have
aggravated the situation : (1) students
intentionally scheduling overloads, and
subsequently withdrawing after
it was too late for other students to fill
the empty seats, (2) the lowering
of some class sizes (because
of equipment and room size limitations,
etc .), (3) the reduction of faculty
teaching loads, (4) the introduction
of new programs or retention of old
ones with consistently small
enrollments, and (5) the reluctance
of Departments to schedule classes
at certain hours, and of students
to sign up for courses at such hours.
In these and other ways, Western
plainly has not made optimal use
of its available faculty , staff, and
physical resources.
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Rationale
The essential task of registration and
scheduling is to provide within the
resource capabilities of the University
the classes students need when they
want them and with the instructors of
their choice. It follows that those who
operate the registration system must
know the requirements and preferences
of the students, and the courses that
Departments are capable and desirous of
offering. With this information (plus data
on available classrooms) they must then
construct each semester and session
a schedule that best fits the needs and
wishes of those two groups.
This a complex job of major
significance to the University
community, since it shapes the entire
teaching function. And it must be
accomplished so as to minimize conflict
between the desires of students and
faculty. WMU has long followed the
philosophy that students have the right
to choose courses, days, times, and
the instructors with whom they will
study. It has also tried to respect the
right of faculty to determine what
and when they shall teach . Conflict,
of course, is inevitable, since what
faculty want to teach never coincides
exactly with what students want to learn .
The schedule and the registration
system have attempted to function
as an effectil/e and sympathetic
intermediary between Departments and
students, but an uneasy and often
emotional truce is the best that can
be hoped for under present conditions.
Future schedules must recognize
at least these factors : (1) If
Departments require a course , they
must offer sufficient sections of it
to satisfy the demand that they have
created . (2) With business and industry
moving toward a four-day week, more
working adults will want to take classes
when they can , which means late
afternoon , evening , and Saturday classes
for all semesters and sessions.
(3) While the preferences of students and
faculty should be respected within reason ,
classes cannot be scheduled to suit the
whim or social convenience of either
group. The tendency to avoid late
afternoon, Friday, and evening courses
must be curbed and reversed ; and a more
balanced, attractive offering should be
made available at those times.
In summary, the registration and
scheduling procedure should :
(1) provide the student with an opportunity
to enroll in the classes he is ,required
to take, (2) place the student, when'ever
possible, in the class he wants, at the
time he prefers, with the instructor
of his choice , (3) enable the student
to register within a reasonable period
of time for any class listed as available
(4) provide all of the above with a
minimum of frustration and effort for
both students and faculty.

Recommendations
1. Enrollment Forecasts
The University should establish
better forecasts of enrollment by
student level and curriculum and
develop more effective procedures for
determining what classes students
need. This should include utilization
of a computerized student record
system, which will enable the student
to know what he must take and the
Department to know one to two years
In advance what courses to expect
students to take.
2. Resource Allocation
A more effective allocation should
be made of University resources,
based in large part upon student
needs for classes. The continuation
and improvement in the advanced
scheduling and budgeting procedures
now being tried seem to move In the
right direction, but if these efforts
and the gathering of more
comprehensive, accurate data are to
have any real meaning, the
University must put its money where
its needs are. This reallocation
should be done with intelligence,
caution, and sensitivity; but it
must be done.

can no longer gain delayed
admission to those classes. The
process is wasteful of both the
University's and students' resources.
In addition, there are instances in
which the add period for on-campus
students might be meaningfully
extended into the second week of
school. This would be particularly
true for some Departments, such
as Languages and Mathematics,
which offer sequence classes
in which the student may register
erroneously in a class below or
above his skill level. Our proposal
should be helpful in dealing with both
problems.
5. Graduate Registration
The practice of registering graduate
students up until the beginning
of classes each semester places
undue pressure on undergraduate
class schedules and registrations, as
Departments cannot adjust
schedules if they must hold open
graduate classes in anticipation of
some late registrants. Graduate
scheduling and registration should
conform as much as possible to the
total system for all students, and we
suggest mail preregistration of
graduate students as a possible
alternative.

3. Computer-assisted Registration
The registration procedure should
6. Accurate and Readable Class
be improved through a phased
Schedule
program of expanded use of the
The printed schedule of classes
computer which would retain student
should contain all data necessary to
and departmental options, starting
enable a student to enroll
as soon as possible. Th!! computer
accurately: (a) General designations
should be used first to place students
for multiple-sectioned courses should
In sections of their choice. The
be avoided; (b) All restrictions on
second phase, which should also
who can enroll and when he can
start immediately, would be to
enroll should be noted clearly;
develop a combined scheduling and
(c) Whenever possible, the schedule
advanced registration procedure.
should provide the name of the
(Computer programs for this type of
instructor who will teach each
system are available for purchase for
course. In addition the present
approximately $30,000). This phase
newspaper format should be replaced
would allow for student choice
or be made more readable and
of instructor, and would provide time
manageable.
for Departments to adjust their
schedules to student needs. The
7. Small Classes
third phase of this development
A clear policy should be developed
system would involve the use
stating
the conditions under which
of telephone or remote computer
small classes will be permitted to
terminal registration, in which the
meet. We recommend adoption
scheduling, registration, and billing
as University policy of the present
could take place while the student
unwritten rule fhat both
was at the terminal or telephone.
undergraduate and graduate classe'"s
Successful computer programs for
of fewer than 10 students will be
this system are under development,
canceled unless written permission is
but are not yet available.
secured from the appropriate
Department Chairman and Dean.
4. Drop-Add Period
Faculty assigned to teach- classes
The now separate drop and add
which are canceled, should, of
periods should be combined into a
single two-week drop-add period,
course, be reassigned to other
with adds during the second week
courses or to the most productive
alternative duties.
allowed only with the permission of
the instructor and the Department
8. Guidelines for Departmental
Chairman.
Scheduling
The present extended drop period
To achieve more effective
apparently encourages students to
departmental scheduling of courses,
occupy spaces in classes until others
reduce course and time conflicts, and

attain optimum use of faculty,
all Departments should observe the
following guidelines:
a. Classes should be scheduled
throughout the entire day and
evening.
b. Sections of required courses should
not be scheduled in conflict with
other required courses of the same
level and curriculum.
c. Experienced teachers should be
available to students at all levels and
In all classifications.
d. Faculty members should be assigned
a limited number of different
preparations.
e. Faculty members' loads should be
grouped reasonably in time to avoid
unnecessary burden or waste.
f. Classes should be located in
recognition of curricular demands, so
as to minimize student and faculty
travel between campuses.

Orientation

Background

Rationale

The introduction of entering freshmen
to WMU has for the past several years
taken place through a two-day
summer program of orientation and
registration. The program has
attempted to familiarize the new
students with the physical campus,
orient them to someone's conception
of current student values (a function
which we find inappropriate) , and
register them for fall classes. A study
conducted in 1970 to determine the
level of satisfaction with this process
inqicated a mixed reaction , with
general , if unenthusiastic acceptance,
but evidence of a need for broad
revision.

Orientation should be for most students
an important step toward academic
success and personal satisfaction
at WMU. With a strong, diversified,
well-planned orientation program, new
students can be introduced to the
physical campus, to the University's
cultural and social resources , and
to the breadth and variety of its
academic programs. This first meeting
should welcome the student
as a member of the academic
community, and help him to see and
understand something of the
opportunities available to him .

Looking beyond that two-day
experience and at the total concept
of orientation as it applies to our
particular student body, we were
seriously concerned about several
areas. First, few transfer students are
served by the current summer
program , and, in fact, the University
offers no comprehensive , systematic
orientation for the more than 2,000
transfers who enroll each fall semester
as new students. Second, Western
provides no orientation program
for the 1,500 new students who enter
every winter semester, a group which
might be expected to have special
difficulties because of the rhythm
of the school year. Third , very little
is done by the Departments to provide
an academic orientation to introduce
entering students to the essential
activity of the institution, an omission
whose significance is not lost on them .
On all three counts we heard
persistent student complaint; the
problem is serious, and requires
correction soon.
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To accomplish this for all of our
entering students, the summer program
should be followed in the fall and
winter by a schedule of regular
activities, helpful and stimulating
to the beginning student at all levels,
and informative about those aspects
of our academic , social, and cultural
life which will be most meaningful
to them . This program should
be conducted in the residences and
other settings where students can
attend easily and feel comfortable.
The programs for transfer students,
those entering in the winter semester,
and special groups should be
developed to assist those students
with their particular problems, and
should communicate to them the
genuine interest and concern of the
University to which they are
entitled .

Recommendations

6. Orientation of Special Groups
Supplemental orientation programs
should be designed and implemented
for minority, foreign, and other
students who may be confronted with
a traumatic social adjustment to
the campus community, in addition to
the normal difficulties of an
academic change.

1. University Orientation
A University Orientation Committee
should be established to develop
and/or approve appropriate
orientation procedures for all
students, including freshmen,
transfers, and graduate students.
Representatives from these three
classifications should be included on 7. Departmental Orientation
the membership of this committee,
All academic Departments have a
which would be responsible for
special responsibility to inform
the orientation of all entering
students about the opportunities and
students.
possibilities for study in their
area. Therefore:
2. Continuous Orientation
The University Orientation Committee a. Academic Departments offering
should establish an orientation
vocational programs
program which would run
(e.g., Engineering Technology, Social
continuously throughout the full
Work) should develop a formal plan to
academic year. The program should
explain academic demands, the
be conducted whenever possible in
possibilities of employment, and
other pertinent aspects of their fields
residential units or other easily
accessible, informal settings.
to all interested students.
It should communicate information
b. All academic Departments should
about all types of student services,
conduct special meetings to explain
learning services, and the special
to students the opportunities of
and remedial facilities available
majoring or concentrating in
to students.
their particular subject area, its
relations to other disciplines, and its
3. Summer Orientation
possible relevance to the students'
The summer orientation should be
plans and interests.
continued with its emphasis on
beginning freshmen. These students
c. Information on academic programs
have the least knowledge of student
should also be disseminated to
and college life, and hence need
interested students in residence halls
a short program directed at their
by:
particular problems. This program
(1) M.A.D.
must be carefully planned,
(2) Brochures and other printed
constructed, and carried out to
materials
render maximum assistance In this
(3) Guest speakers
brief period, and it should
(4) Audiovisual presentations
be carefully coordinated with
academic advising.
4. Orientation of Transfer Students
A special program should be
developed to orient the transfer
student which recognizes his unique
academic and personal problems, and
his relative ignorance of the
opportunities available at a full scale
University. Each fall and winter one
half a day should be set aside at the
beginning of their first semester at
WMU to start the process of their
orientation. Such a program currently
would serve over 2,000 students
in the fall, and- about 1,000 in the
winter.
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5. Student Involvement
Increased use of student leaders
should be made in conducting
orientation programs. Thes~
individuals should be chosen on the
basis of their interest and knowledge
of the areas in which they would
work, and their familiarity with
the operation and characteristics of
the University. However, It would not
be appropriate or wise to use them
as academic advisers, with the
authority to commit either the
entering students or the University.

Extra-Curricular Activities

Background

Rationale

We define extra-curricular to include
those programs at WMU which are
wholly or essentially non-academic
and those which combine academic
and non-academic activities. At
a university of our size and diversity,
this encompasses a significant number
of programs varying in_ size , impact,
longevity, and student support.
Consequently, we have chosen
to categorize them by major areas
which deserve attention, rather than
t ry to treat each historically
or in depth.

The value of extra-curricular activities
in broadening and enriching the
student's college years and
establishing a basis for a fuller,
more satisfactory life a'.ter that period
seems to us very clear. There must
be diversion from the intensity
of serious academic effort, exposure
to activities and involvements that
do not flow naturally from classroom
and curricular demands, opportunities
to join with others of like interests
in the non-academic, and the chance
to belong, to share pride
in achievement, and to develop
a sense of community. All of these
can be provided by a full , rounded
extra-curricular program . Such
a program, however, must
be evaluated by whether it is
directed to those ends and how well
it achieves them .

Clearly the three most "fully developed
and influential areas are the cultural ,
the athletic , and the organized
student activities. All have long
standing as integral parts of the
University and are considered
by substantial numbers of our
academic community to be valuable
elements of its life; and all are
in evolving states of acceptance, use,.
and popularity. Each of the three
seems to us to contribute (though
in different ways and at times
to different constituencies) , and each
is somewhat deficient when measured
against our conception of WMU in the
1970's. The deficiencies, however,
are primarily in emphasis or direction,
and it is to the correction in those
terms that we will direct our
comments and recommendations.
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In this context, certain considerations
are fundamental : (1) All such activities
should reflect or encourage at least
a latent interest in a sizeable
segment of the community. (2) They
should be readily available and
attractive to those who express
an interest and to others who might
become involved. (3) The various
Departments or agencies which
sponsor and develop such programs
and events must distinguish between
professional preparation and the
general interests of the amateur and
the unskilled , and recognize that
their responsibility in this area is to the
latter. (4) Both educational and
recreational objectives are valid, and
extra-curricular activities should
be designed to benefit the individual
not only during his undergraduate
career at WMU, but also as part
of a process which continues long
after that brief period of his life.
In the realm of cultural activitiesparticularly art, music , theater, and
dance-we believe that great progress
has been made in the level and
variety of professional performance
available to the entire community
and in the quality of student work,
which has often approached
professional standards. However,
increasingly the opportunities for the
amateur to participate have diminished ,
and resources and facilities have
been devoted to developing the
competence of majors. Excellence
of performance is, of course,
a worthwhile goal , and can serve
as a source of pride and stimulation
to all of the academic community; but
if this becomes the primary objective ,
it detracts from the major purposes
of extra-curricular activities, which are
intended to provide opportunities
for all to participate. These two
goals-competitive excellence for the
few , and broad participation-are
not mutually exclusive, but the former

now predominates to a destructive
degree.
The same criticism applies to athletics,
which , in addition, is subject to the
charge of sexual discrimination .
The University maintains an excellent
inter-collegiate program, well-balanced
and of good quality, and at that
level has been responsive (though
reluctantly at times) to genuine
student demand for expansion into
other sports-gymnastics, soccer, and
hockey in recent years. Its teams are
reasonably well supported, provide
entertainment for a significant
proportion of the institution and the
area, and are a basis for pride and
an important sense of community. 1
In addition, the University makes ,
available an extensive intra-mural
program and maintains facilities for
a variety of physical activities which
are used by students and faculty.
Again, however, the professional
concerns dominate the genuinely
extra-curricular, and insufficient
attention is paid to the needs and
desires of the casual participants and
to developing involvements and skills
which the undergraduate can pursue
with pleasure and benefit throughout
the rest of his life. More activitiesand proper instruction in them-could
and should be taken to students;
more effort should go into determining
and satisfying their interests. For
example, the content of Universityrequired courses in Men's Physcal
Eduicaton seems unduly dictated by
those actvities which dominate
intercollegiate sports and by the
inclinations and abilities of staff
whose primary concern is the
University team member. In addition,
the same level and variety
of opportunity available to men is not
presented to women, who comprise
the majority of our student body.
Finally, in the area of student groups
and organizations, we think greater
recognition should be given to student
interest and initiative. Each
generation , sometimes each class,
of undergraduates differs from
its predecessors in its conception of
desirable or worthwhile organizations
and events. Yet there is a strong
continuity which comes to prevail
in the University community. This
tends to perpetuate clubs , projects,
and values beyond their relevance ,
usefulness, and attractiveness
to students at a particular time.
The proper balance is, of course ,
a matter of judgment by those active
in the area, and it is neither wise nor
proper to discard everything that
a particular class is not enthusiastic
about; however, the basic test of the
validity of a student activity is the
desire and willingness of students
to engage in and support it. This
demands considerable flexibility

of those who work with students
in extra-curricular programs,
and it requires that they be aware
of changing student roles throughout
the University. Western has moved
steadily toward greater student choice
and responsibility in decisions
involving governance and the
academic program; the extra-curricular
area should evolve in this same
direction.
In our statement on University Goals
and in other sections of this Report,
we try to convey our sense of the
values which the University must
practice and reflect. In this regard
we think it important to recognize that
many extra-curricular activities are
a major means by which we
communicate with the larger society,
in some cases the only means.
Consequently, we believe that in those
activities-musical, theatrical,
athletic, artistic, academic public
performances, etc.-WMU must
demonstrate not only the excellence
which we prize , but the values we hold
highest-openness, freedom
to participate, a rejection of personal
and institutional racism; and a sense
of community.

Recommendations
1. Cultural Programs and Activities
a. The University should provide access
to expanded arts participation for
the general student through an
intramural program in life-time arts.
Particular student interests should
be determined, and appropriate
instruction offered in music, painting,
sculpting, and other fine arts.
Facilities should be made available
during evenings and weekends, and
Instructional costs should be
minimal. Interested University
faculty could teach such courses on a
small fee-per-student basis (as is
done in Kalamazoo), or they could be
taught by graduate students or
talented undergraduates as an
additional source of student
employment. The Student Activities
Office and such Departments as
Music, Art, and Communications
Arts and Sciences should assume
joint responsibilities for organizing,
publicizing, and conducting the courses.
b. Opportunities for participation by
non-majors in art, music, and
theater projects, ' both on-.r -and offcampus, should be publicized in
residences, classes, and through the
various media directed to students.
c."Amateur rooms" should be made
available in residence halls and other
buildings (Walwood Union, the
Student Center, etc.) as practice and
participation facilities. Where
feasible, at least minimal equipment
should be provided, such as
pianos, microphones, stage settings.
d. The availability of cultural
opportunities-professional, student,
and participatory-at WMU should
be emphasized during all
orientation programs.
e. The University should seek additional
funding, through endowment, grant,
or other means, to supplement the
income from that broad range of
cultural events which normally do
not meet their expenses. While it is
quite proper to bring to the campus
"popular" attractions likely to pay
their way, there is a serious
danger that increasingly symphonies,
dance groups, experimental
theatrical, etc. that may lose money
will be replaced by surer financial
risks. The additional funding, and
attendance inducements to students,
should be employed to forestall
this possibility.
2. Athletic Programs and Activities
a. The primary emphasis of the
extra-curricular physical education
program, for both men and women,
should be on life-time sports.
b. To provide practice and instruction In
such sports, the Physical Education
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Departments should offer a wide
variety of activities (in accord with
student demand as much as
possible), such as skiing, horseback
riding, skating, golf, fishing,
camping. Each activity offered
should be identified separately in the
schedule of classes.
c. The intramural and recreational
programs should be developed to
provide organized opportunities for
individuals to participate in activities
of their own choosing. These
programs should be based on an
awareness of student interests and
desires, and should function to
reflect what activities the students
want, when they want them, and in the
most attractive fashion to assure
wide and easy use of the facilities.
Expansion of those facilitiese.g., to include an ice rink, golf
course, more handball courts-should
be in response to genuine demand,
to assure the most feasible and
satisfying operation. Also,
instruction and facilities should be as
open and available as possible
within the demands of scheduling,
maintenance, and similar
considerations.
d. Increased support should be given
the women's intramural and
recreation programs in funds,
personnel, and facilities. It is difficult
to believe that the ratio of financial
support this past year, 11 to 1,
reflects accurately the relative levels
of interest of men and women
students in such activities. A more
comprehensive, attractive program
should be developed by the Women's
Physical Education staff to
determine the true need and interest,
with the additional funds to come
from Men's Physical Education, and
from some source other than
the men's intramural support funds.
e. Intercollegiate athletics is the public
part of WMU's Physical Education
program, and it contributes
significantly to the life of the
University community. Particular care
should be taken, however, to insure
that these activities and the policies
governing them are carried out in
accordance with the University Goals.

fees, the athletic program should
receive its student support from
student fees assessed on a voluntary
basis, with additional income
from a reduced student admission
charge for each individual event.
The implementation of this
recommendation should, of course,
be gradual and based on careful
study to pr~vent any serious harm to
the overall program and the
personnel involved.
3. Travel and Study Abroad

c. To replace the present arrangement
in which seven separate student
The University should encourage and
organizations submit annual requests
facilitate travel and study abroad
for monies from the University's
by its students and faculty, an
General Fund, the Associated Student
educational activity of obvious
Government
should be given control
benefits which is currently carried on
and supervision over the
In disorganized and haphazard
disbursement of funds for all student
fashion, with no effective coordination
activities, with the advice and
of effort or flow of information.
consent of the Student Senate.
That it is done at all and with any
The ASG would submit to the
success is due entirely to the
University a single budget request for
energy, initiative, and stamina of
that purpose each year, which
individuals-faculty and studentswould be responded to as are all
with minimal assistance from the
other such requests.
University.
ASG should allocate to other
The
a. The University should establish an
student
organizations its appropriated
Office of Foreign Study and Travel, to
funds in accord with a policy
be staffed initially on a part-time
approved by the Student Senate and
basis in the Continuing Education
by the University's Vice President
Office. It should consolidate the
for Finance. This policy should
activities of those offices now
provide for ;tdequate supervision by
involved in this area, and gather all
ASG of the constituent organizations;
pertinent information on programs,
and those organizations to whom
scholarships and fellowships available,
monies were alloted should operate
modes of travel, relevant government
under existing University regulations
regulations and requirements,
for financial audit and accounting.
tours, and other relevant data.
b. The Office should be supportive,
providing assistance to those who
wish to develop, or participate in such
programs; it should not be designed
to originate programs. It should
disseminate its gathered information
promptly to the appropriate
segments and interested persons in
the University community, possibly
employing a newsletter for this
purpose. And it could maintain a file
of subject and area interests of
students and staff.

c. The Office should assist members of
the University community to make
application for programs, to secure
financial assistance for study and
travel abroad, and to plan and
In addition, steps should begin
develop individual or group studyimmediately to make inter-collegiate
travel abroad programs.
athletics at WMU self-supporting
by the end of this decade. This could 4. Student Organizations and Activities

be accomplished in at least
two ways. First, friends of WMU and
our alumni could be encouraged
to provide a larger share of the
athletic scholarship monies, which
currently receive a disproportionate
share of University scholarship and
assistance funds. Second, in place of
the substantial general support
currently provided from student
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-e.g., film series, speaker programs,
various publications, etc.-should
continue to be coordinated with other
campus activities through the ASG,
the Student Senate, the Student
Services Council, and other
appropriate bodies either governed
by students or on which students are
represented. And the maximum
feasible responsibility for these
activities should be carried out by
students.

a. As a general principle student
organizations and student extracurricular activities and programs
should be initiated, carried out, and
controlled by students, subject to the
same restrictions and accountability
applied to other elements of the
WMU community.
b. Those extra-curricular activities now
sponsored by student organizations

Since the status of the Western
Herald is presently under study, we
exclude it from such an arrangement,
pending completion of that study.

The Environment

Background

Rationale

The goals which the Committee
recommends for WMU in the 1970's
depend in important ways for their
fulfillment on the environment which
the University will provide and
in which it will function . In part that
is defined by tangibles, such as
physical str_uctures and facilities.
At least as important, however, will
be the intangibles-our attitudes
toward and treatment of each other ;
our ability to anticipate frustrations
and anxieties, and our will to relieve
them ; our efforts simply to be civil
as fellow members of
human
community.

We believe that the environment
crucially influences the persons and
activities within it, and that every effort
should be made to foster at WMU
an atmosphere in which individuals
can best grow and learn and live
together congenially. The physical
surroundings and structures should
be attractive, functional , and
well-maintained. Students should
be motivated and led to feel that they
are respected members of a
purposeful community. Our personal
relations should be based , as much
as possible , on civility, mutual
respect, and a sensitive, honest
concern for each other's needs.
Therefore , to enhance such
an environment, we make the followin r
recommendations.

a

Concerning the intan,gibles, Western ,
ironically, has been bombarded
in recent years (as most colleges and
universities have been) with speeches,
slogans, and impassioned demands
for the practice of ideals. Yet,
somehow, the action has been more
appealing off-campus, at a more
romantic distance. A speaker
commented cogently at last year's
Commencement that a commendable
number of WMU students and faculty
found th'e time and in itiative to fight
the pollution of the Great Lakes ;
but no one could marshal the energy
or the pride to clean up Sangren Hall ,
and too few could even refrain from
" polluting " it further. Beyond that
problem in perspective is the clear
evidence of a deteriorating respect for
persons and property. Theft and
destruction on campus are increasing ,
and tensions and sensitivities seem
closer to the surface. Whatever the
causes of these disturbing signs,
the consequences foul our community
and inhibit the achievement of our
educational ends.
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Recommendations
1. Conduct of University Personnel
a. All University offices and agencies
should regularly evaluate the services
they provide to students, faculty,
and the general public to assure that
they are helpful and easily
accessible, and that the personnel
rendering them are courteous,
patient, and flexib!e (not rule-bound).
These evaluations should be
conducted annually by those in
charge of the offices and agencies,
who should report to their superiors
specific changes made to improve
the services and to minimize
unpleasantness and inconvenience.
b. Office and agency directors
(including Department Chairmen and
Deans) should contribute by
example to a climate of civility and
goodwill, and should act to eliminate
unnecessary complications and
frustrations. They should, in addition,
solicit suggestions as to how
inflexible or unreasonable policies
and procedures could be modified or
abolished.
2. Promoting Emotional Well-Being
It is evident that some emotional
problems of students are caused or
aggravated by conditions which the
University can change. Many of our
recommendations in other parts of
this Report-registration,
advising, financial aid, governance,
etc.-are directed, in pa.rt, at that
end. In addition, improved regular
communication among those in direct
control of the students' environment
could minimize many of those
factors which feed emotional
difficulties.

We recommend, therefore, that the
Counseling Center, as the best
qualified agency, should collect data
on sources of harmful conflict and
frustration and notify the appropriate
person or agency. Academic
advisers, the University Ombudsman,
faculty, and others with regular
contact with students should
be encouraged to provide the Center
with such data, which, with the
experience of the counselors,
should be used to identify major
problems and initiate action to
remove their causes.
3. University Information Center
A serious need exists for one
central source of information about
the University, regularly and
easily available to all members of the
community, on- and off-campus.
Western is, in effect, a city of some
25,000 persons, all of whom at some
time are in need of simple
information-a phone number, the
location of an office, where to
get help of a particular sort, what

cultural, athletic, or academic
events are currently available, etc. It
may not be possible, of course, to
provide a fully comprehensive
service, but we recommend that the
appropriate committees of the
Campus Planning Council be
charged to survey similar centers at
other universities, preferable sites at
WMU (possibly the switchboard
room in the Administration Building,
where part of this function is now
performed), how such a center could
be staffed (probably by students),
and how it could best operate
through personal and telephone
contact as an information and
referral agency. These committees
should make recommendations to the
Council and to the Vice President
for Institutional Services.
In addition, they should explore and
recommend other helpful means
than a single Center to dispense
information and guide persons
around the campus (e.g.,
such techniques as we believe are
already under considerationmanned kiosks at common
entrances, simple maps, prominent
signs and indicators at strategic
locations).
4. Physical Environment
a. While over the years the campus has
been made more physically
attractive and comfortable,
particularly through the planned
landscaping, much more should be
done. The Campus Planning Council
should obtain and support
recommendations in this area from its
appropriate standing committees,
which should consider at least such
possibilities as (1) Providing more
lounges and casual meeting areas,
particularly for commuter
.students; (2) Providing more outdoor
benches and seats; (3) Providing
protected table and chair areas all
over the campus for sitting, reading,
and talking.
b. The University's maintenance budget
must be increased. Classrooms,
dormitories, and all habitable
buildings should be better
maintained, clean, and attractive.
Students and faculty who damage or
destroy University property should
be held fully responsible for
their actions. Their irresponsibility is
not only ecologically harmful in
its abuse of common resources,
but the increasing expense of
replacement and repair reduces
significantly the funds available for
educational purposes.
c. Classrooms should be clean,
functionally decorated, and made
physically more conducive to
learning. Students should be
involved in the planning of this work.

d. The practice of including faculty in
the planning of buildings in which
they will work should be expanded,
and students (particularly for their
perspective) should be specifically
invited to contribute. Both should
be involved early and throughout the
process. In addition, it should be the
regular practice to solicit from
students and faculty who have used
a building over a period of time their
views on what is wrong with the
building in appearance and
function.
e. The entire University should be
informed regularly about the
Campus Development Plan, and
periodically the Campus Planning
Council should distribute updatings of
it, with explanations of significant
changes. The Council also should
publish Capital Outlay project
priority lists, with an account of the
procedures followed in establishing
and/or changing those priorities.

Background
The governing and decision-making
processes at WMU over the past 10-15
years have clearly moved toward
greater decentralization and
participation, though the development
has been uneven in the various
Departments and Colleges. At the
University level the oligarchic ,
paternalistic pattern of our normal
school tradition has been giving way
to a structure in which Colleges
and Departments have assumed more
authority and responsibility ; and
the small, relatively informal Faculty
Council of the 1950's has been
replaced by the larger, more
representative , and more powerful
Faculty Senate , which has served
as the chief mechanism for joint
policy-making and for resolving
conflicts resulting from this gradual
shift in authority.
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past is that a student voice has now
been built into the formal governance
structure. Students currently serve
as voting members on numerous major
departmental committees, on College
and University curriculum comm ittees,
and on the Councils of the Faculty
Senate. Moreover, the Student
Senate, almost two years ago, was
given jurisdiction over the Student
Services Council , an act symbolizing
the significant judgment that students
should assume a major role in
decisions affecting the non-academic
and personal aspects of their lives
at Western. The commitment and
the direction are clear ; what remains
is to determine the form and extent
which will make student participation
most effective and most responsible.
In assessing the actual functioning
of the pattern of governance and
decision-making at Western , we found
a subtle mixture of strengths and
weaknesses. In thumbnail fashion ,
and with no pretense at being
comprehensive or exhaustive , the
following are the Committee's strong
impressions :

At the College level the authority
delegated to the respective Deans has
in practice increasingly been shared
with Department Heads and Chairmen
(for example , in decisions involving
program and curriculum , and in the
force of their primary recommendations 1. Generally in its policies and practices
the norm at WMU is cooperative
regarding tenure , promotion , salary,
participation in policy-making at the
and appointments). Practices,
University, College, and Department
however, appear to vary widely among
levels ; but the principle is applied with
the Colleges, and the absence
great variation among the different
of a clear delineation of powers and
units, and in many important decisions
responsibilities contributes here,
seems to be ignored.
as elsewhere, to confusion and
conflict.
2. There is a healthy responsiveness
to reasoned arguments and persuasive
At the Department level, again
presentation of points and proposals,
unevenly, the trend has been toward
and it is significant that the diffusion
elected Chairmen with definite terms,
of power over the years and the
and the proliferation of departmental
numerous major changes in the
committees involving the faculty
institution have occurred through
in judgments on direction , resources ,
the normal structures of the University.
program , and personnel. In recent
However, the system puts a premium
years this movement has also led
on discovering who has the power,
to fixing and codifying these
and then pursuing one' s ends through
arrangements for broad participation ,
personal , informal channels. While
and most Departments either have
initiative is to be commended , this
or are producing written constitutions .
smacks too much of a lingering
Finally, as the base for decision-making
paternalism, and it makes difficult the
has broadened and moved downward ,
assignment of responsibility for
it has entered its next logical stage
decisions.
of development, the formal inclusion
of students. Western has a long
3. The recommendations of smaller,
history of student involvement
lower-level units are generally
respected , and in areas of recognized
on an informal or ad hoc basis.
As early as the late 1950's the Faculty
departmental primacy (e.g. , on tenure,
Senate employed faculty-student
promotion , salary), they are normally
followed . However, when they are
committees, and joint Faculty
rejected , that action appears often
Senate-Student Senate committees
to be arbitrary, since clear criteria
dealt with particular problems
do not exist and explanations are not
of mutual concern. Often_these
always given. The faculty promotion
committees handled relatively
process is a recurrent example of this
inconsequential matters, though
problem , and an area of resentment
on occasion, such as the massive
throughout the institution .
study of Student Services in 1963-64,
hundreds of students served on the
4. Entry into the system is relatively
comm ittees whose recommendations
easy, which tends to tap the potential
for change in that area have largely
of interested , talented individuals and
been implemented.
to reduce frustration and alienation .
But the feeling persists that not
What is significant about the recent

all decisions are open to such access,
and that the decision-making process
is slower than it has to be ; important
questions can be tied up for months
in committees or Councils, or can
wait that long even to be placed
on an agenda.
5. The Departments, on the whole,
function effectively as academic
administrative units. They recruit,
appoint, evaluate, and reward faculty.
They define and assume responsibility
for education in particular areas.
They are convenient mechanisms for
requesting and allocating funds. They
are an important academic and
psychological base of support for
faculty and students. In short, they
do rather well a great many things
that somehow must be done. On the
other hand, the departmental structure
and influence have encouraged
excessive specialization,
parochialism , and an unhealthy
emphasis on serving majors, frequently
with only minimal attention to the
needs and interests of the general
student and the University as a whole .

of the student body, are not
responsible to any definable
constituencies, lack real power
to influence University policy, lose
in continual turnover the contribution
of strong individuals, and have
difficulty filling even the available
positions within their own structure
or on University bodies. These are
probably not assignable faults so much
as they are the consequence
of an extremely difficult political
situation. How, for example, does one
organize 20,000 young people, most
of whom apparently aren't interested
in being active, two-thirds.of whom live
off-campus, all of whom are
at Western for other reasons, etc.?
Until someone finds satisfactory
answers to such questions, we believe
that students should be most heavily
involved in the Departments and
on curriculum committees at all levels,
and that Student Government should
reconsider carefully how it might
best serve WMU's students and
the rest of the University.

1. No individual or agency seems to have
a clear, comprehensive sense of the
mission of the University; there are
no fixed, agreed-upon objectives
on which to base decisions or against
which to evaluate them.
2. Too many decisions are made "outside
the system" by top administrators
(the President, Vice Presidents,
Deans) without appropriate
consultation with or explanation
to Colleges, Departments, or persons
affected by those decisions.
3. Decisions properly within the
competence and interest of small units
or elements are subjected
unnecessarily to the approval of
a series of others, who often delay,
dilute, or reject them (e.g. , Department,
College, and University curriculum
committees) .

4 There is no clear understanding
·
throughout the institution of the
authority and responsibility
of particular persons and agencies,
and therefore no clear base for
accountability for decisions.
10. Finally, there are just too many
In addition, there is serious confusion
committees of all sorts, and they tend
6. While democratization has yielded
about how one obtains consideration
to be manned and led by relatively
many benefits, it has so diffused power
of an idea, a proposal , or a grievance.
few individuals (faculty, students, and
at all levels (as it intends to do) that
administrators). Many committees
many persons with considerable
We believe that the essentials
do little or nothing (some haven't
responsibility feel that they lack
of a proven, effective system should
met in years) and exist by tradition
commensurate authority; and many
be retained , and its demonstrable
or because they once had a valid
with authority cannot be held properly
defects eliminated, with the entire
function. Often they give the illusion
responsible. Moreover, there is
process brought consciously into line
a growing tendency to be so enamored
of activity, participation, and progrnss,
with the University's Goals for the
of participation that it becomes
but simply take up valuable time.
1970's.
aimost an end in itself, at the
They should be pruned , reduced
expense of teaching , research , and
In number, and, when possible,
learning.
disbanded after completion
of particular tasks.
7. The formal structure discourages
innovative projects and experiments
In spite of such imperfections,
to improve teaching and learning , and
considered in the context of Western's
it makes no provision for the regular
recent rapid growth and
evaluation of such efforts or the
diversification, with all its pitfalls,
communication of their results to the
our system of governance and
rest of the community.
decision-making seems to have
8. The Faculty Senate has contributed
immensely to Western in more ways
than we can or need to enumerate.
In recent years, though , it has begun
to be bogged down with an
ever-increasing workload , undue
attention to procedures, and human
dynamics that prolong meetings until
issues may be settled by endurance
rather than merit. And it has seriously
undercut its Councils by regular
exercise of the review power over
their decisions. Most important,
we believe it is time for the Senate
once again to be restructured.
9. While there is recognition of the
contribution to be made by student
members on policy-making bodies
at all levels, and of the propriety
of their serving on such bodies,
an effective system for channeling
this potential has yet to be found . The
Student Senate and formal student
government are not representative

worked quite well. It has
accommodated our growth, brought
new units and individuals smoothly into
the process, maintained a high
degree of personal and academic
freedom, encouraged the participation
of those who wished to participate,
and helped to accomplish the
University's business. Moreover, some
of the complaints against that system
are those that could be directed
at any other, the common cries
of institutional man; and some are
objections to the results of the process,
the decisions it has produced, not
the structure itself.

Having said this, however, the
Committee still sees serious
weaknesses which must be corrected
if Western is to have decision-making
that is accountable, equitable, and
effective. To cite briefly some
of those to which we will address
recommendations:

Rationale
The fundamental test of any
administrative structure or
decis!on-maki ng process should
be , quite simply, does it work; does
it best facilitate accomplishment
of the goals of the Institution and
satisfy the needs of the persons
affected by it? Western is neither
a government nor a business ; our
structures ought to reflect what we are ,
what we do, and what we value.
As a university our primary goals aFe
the promotion of learning and the
development of learners ; and all of our
efforts, our parts, our activities should
be directed to those ends.
Thus the processes and functional
structure of governance and
decision-making (1) should be
characterized by the ability to create,
sustain, and coordinate the most
effective learning environment ; (2)
should be broadly representative of the
various elements involved in the
learning process, and accountabl.e
to them ; (3) should assign authority
commensurate with responsibil ity,
particularly with regard to resource
allocation ; and (4) should provide for
access to the necessary information
and resources, so that decisions are
informed, imaginative, expeditious,
and responsible.
Two crucial issues arise inevitably
in an examination of governance : First,
the question of the individual versus
the institution ; and second , the choice
between wide , direct participation
on the one hand, and efficiency and
accountability on the other. The
lessons of history teach that the
virtues on either side of these
questions remain virtues only in tense,
fluctuating balance with the others .
We have tried to achieve that balance
by providing for participation and
initiative at all levels, increased
openness and communication , more
clearly-fixed authority and
responsibility , regular review
of decision-makers, and limited terms
of office .
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Recommendations
1. The Departments
We h~ve already commented on what
we believe to be the Departments'
major strengths, and see no reason
why these will not continue. We direct
our recommendations, therefore,
to the removing of what seem to us
common limitations and to the
establishing of guidelines for
strengthening the Departments'
internal operation.
a. Level of Decision-Making
As a principle, all decisions except
those which must be made at the
University or College level should be
made within the Departments,
and should not violate established
University or College policy.
b. Democratic Procedures
The present accepted principle that
departmental policy decisions
should be made by democratic
procedures should be continued;
and where it is not practiced, it
should be put into effect.
c. Elected Chairmen
Each Department should elect and
recommend its Chairman for a term of
three to five years with an option
of no more than one subsequent
term in office. Those Departments
which now have an appointed Head
should conduct an election during the
second academic year following the
adoption of this recommendation
as University policy. (Adoption in
1971-72 would call for an election
during the 1973-74 school year).
d. Faculty Participation
Each Department should devise
procedures for democratic
participation of faculty in all those
areas in which Departments have
primary responsibility for initiating
recommendations (tenure, promotion,
salary, curriculum, etc.). And
each should elect an advisory council
to assist the Chairman. However,
the value of extensive participation
should be weighed against the time
taken from teaching, research,
and students, and not all
Departments will arrive at the same
judgments.
e. Review of Department Chairmen
Chairmen should be reviewed
regularly, at least every two years, for
the primary purpose of improving
their effectiveness and
responsiveness as the immediately
responsible administrative head of the
Department. All Departments, we
believe, are presently involved in
devising procedures for such
review.
f. Ad Hoc and Standing Committee
Departmental standing committees

68

should be held to a minimum,
and should rotate their membership
regularly. Whenever possible
committees should be convened on an
ad hoc basis, should consist of
interested and knowledgeab!e
persons, should make their
recommendations and be disbanded.
g. Student Participation
Probably the most fruitful area and
level for widespread, significant
student participation is in the
Department. It is likely to be the locus
of highest academic interest and
motiva)ion, and the least demanding
of a broad knowledge of academic
life and overall University operation.
Consequently, students should
be given every encouragement to
participate and contribute. They
should,
(1) Serve as voting members on all
major committees except those
involving confidential personnel
matters.
(2) Serve in evaluations of
Department goals, programs, courses,
and instructors.
(3) Be invited to propose and discuss
(as well as to vote when serving on
committees) changes and
improvements in the Department's
academic programs and courses.
(4) Be informed when particular ad
should be invited to serve on them.
hoc committees are being formed, and
(5) Participate in the selection
of faculty, in accord with the
recommendations of the Faculty
Senate's Ad Hoc Committee on that
subject as adopted January 7, 1971.
h. Excellence in Teaching
Each Department should dedicate
itself to excellence in teaching.
Through its Committee on
Instructional Developmeht (working in
cooperation with the University's
Agency for Instructional
Development) it should-after
initially appointing good and
promising teachers-establish inservice training programs, a sound
system of evaluation, and
appropriate rewards in salary,
promotion, and other forms of
recognition (see Instruction). Further,
it should encourage experimentation
and application to the Dean's
Committee on Innovation (see
below) for financial support. The
structure of the Department, as well
as its priorities, should make
evident the importance of teaching.

2. The Colleges
The Colleges are the academic units
of the University with the least
formal organization and provision for
participation. They function within
the broad framework of University
policy, in whose formation they play a
minimal role, and exert considerable
influence on Department policies,
but have practically no policies
of their own, written or unwritten.
Each College operates under the
direction of a Dean (with Associate
Deans or Assistant Deans), whose
decisions and reasons for them often
are made known only to those
directly involved in them, and at
times not even to them. The degree
of consultation in decision-making
differs widely among the various
Colleges. The mystery of this process
is disconcerting: it lends itself to
error, to narrowness of view in
decision-making, and to suspicion and
misunderstanding.
On the other hand, we believe it
would be a mistake and contradictory
to our dual principles of
decentralization and accountability to
establish an elaborate and
cumbersome Collegiate structure.
Furthermore, it is clear to us that the
academic ambivalence about
freedom and participation on the
one hand, and the necessity to
function with some expedition and
efficiency on the other, has to be
resolved finally by the imperative that
someone must make decisions
and must be held accountable for
them. We propose, then, to provide
for broader input into College-level
decisions, wider publicity about them
and the grounds on which they are
made, and regular review of the
persons who make them.
a. The College Councils
(1) Each undergraduate College
should establish a College Council,
composed of the Chairmen of
Departments in that College as the
elected representatives of the
Departments, and the Dean of the
College (and Associate and Assistant
Deans, if any), to be chaired by the
Dean. Because of its size and unique
administrative structure, the
College of Arts and Sciences should
have three such Councils-one
each for Humanities, Social Sciences,
and Sciences and Mathematicseach chaired by its respective Dean.
(2) The Council would be advisory to
the Dean, and he would be
responsible to its members by
seeking their advice, explaining his
decisions (particularly if he disagrees
with that advice), and keeping
them informed about the progress of
those decisions.
(3) The Council would deal primarily
with matters of College-wide

policy and concern, and, of course, it
would function within University
policy in all areas.
(4) The Council would meet regularly
at the call of the Dean, or,
in unusual circumstances, at the
request of the Chairmen.
(5) It would publish and distribute to
all faculty mef1!bers in the College
and to student members of
Department or College Committees
minutes of its meetings, appropriately
edited to exclude confidential or
p·ersonnel matters.
(6) It would provide easy personal
access for faculty or students on
matters of particular interest or
concern to them.
b. The Deans
(1) Appointment, Term, and Review
Since the question of proper
procedures in the appointment of
administrative officers is currently
under consideration within the
University, we make no specific
recommendations on that matter; but
we believe that at least the
following basic principles should
be observed:
(a) Deans should be appointed by the
President of the University, or
his delegated representative, in
consultation with the Chairmen of all
those Departments for whom the
Dean would have any responsibility
and with whom he would be expected
to work regularly. The Chairmen
should be invited to submit
nominees of their own, as well as to
evaluate all candidates.
(b) Associate Deans and Assistant
Deans should be recommended for
appointment by the Dean and under
the same terms that apply to Deans.
(c) Deans should be reviewed
regularly, at least every two years, for
the primary purpose of improving
their effectiveness and
responsiveness as the immediately
responsible administrative head
of the College. Appropriate
procedures for conducting this review
should be established by a special
committee to include Deans,
Department Chairmen, and faculty
members.

(2) Responsibilities
The Dean should be responsible for
the operation of his College; for
the formulation (with the advice of the
College Council) of College
policies; for representing the College
within the University; for evaluating
and reviewing Department policies
and practices; for assuring
conformance by all units of his
College with College and University
policies; and for obtaining and
providing resources to support and
assist Departments, faculty, and
students in the fulfillment of the
University's educational goals.
c. Curriculum and Program
Development
Each Department should have
primary responsibility for planning,
developing, and carrying out its own
academic program, but all should
be subject to the supervisory
authority of a College Curriculum
Committee. This Committee should
consist, as it presently does, of
appointed faculty members
and students, with a rotating
membership to assure periodic
representation of all Departments. It
should have at least the following
functions:
(1) To approve and institute new
courses and curricula within
the College.
(2) To conduct a regular review-at
reasonable intervals-of all on-going
programs.
(3) To help coordinate the various
programs within the College.
(4) To provide leadership and
assistance to the Departments in the
initiation of new programs.
(5) University Curriculum
Committee. Since the College
Curriculum Committees would assume
many of the responsibilities of the
present University Curriculum
Committee, that body should be
restricted to decisions on curricular
matters requiring a Universitywide body. It would thus be able to
undertake as its new primary purpose
long-range curricular planning at the
University level.

d. Cross-Disciplinary and Other
Innovative Projects
We believe that the major inhibitor of
(d) The possibility of limited terms of
experiments in instruction, courses,
office of Deans (as well as for
and programs is not the lack of
other administrative officers) should
potentially innovative individuals, but
be studied by a special committee
the roadblocks they confront and
appointed for ·that purpose. It should
the absence of adequate support
consider at least the following:
and encouragement. Adequate time
(i) Length of term or terms.
and money are not normal!Y
(ii) Problems of continuity of
provided, and will not be unless they
leadership in the College.
are specifically included in a
(iii) Necessary and fair preparation
budget. When, for example, the
for the individual's return to other
teaching load of faculty in different
duties. (iv) Guidelines for change in
Departments must be pooled to
facilitate an inter-disciplinary project,
compensation.

the mechanical difficulties are often
such as to make the project still-born.
The other major problem, that of
obtaining approval from a variety
of individuals or committees, can and
should be minimized by the
cooperation of the Departments
and the College Curriculum
Committees. Consequently, we
recommend the following:

should serve as an official advisory
council to the Vice President (as the
College Councils serve the Deans),
continue to be chaired by the
Academic Vice President, and
consider questions of concern at the
University and College levels.
Its minutes should be distributed not
only to participants but also to all
Department Chairmen.

(1) Supportive Curriculum Committees
That College and Department
Curriculum Committees, while
exercising proper responsibility to
protect students and the University,
construe their function in evaluating
proposals for innovative or
experimental projects to be
essentially supportive.

f. Training Program for Deans and
Department Chairmen
No organized system exists at WMU to
train its academic administrators
in their wide variety of responsibilities
essential to the success of the
undergraduate program. Department
Chairmen come from the ranks
of the general faculty, which gives
them valuable grounding in academic
attitudes, traditions, and a limited
area of problems, but not necessarily
any administrative experience.
Deans usually come from the same
background, with the exception
that many have had experience as
Chairmen. Consequently, the
academic administrative leadership
depends largely on on-the-job
training, learning by error, and
development by chance and variable
individual initiative. II the
University moves to short-term
administrative tenure, with continual
turnover, the process will become
even less efficient and more wasteful
of our educational and human
resources.

(2) Dean's Committee on Innovation
That the Dean of each College
be provided with a substantial sum of
money-we suggest $10,000 each
for the first year, the figure to
be evaluated with experience and
established each year-to be used
only for innovative projects. If the
money is not otherwise available, it
should come from proportionately
reduced instructional budgets for the
Departments. The money should
be used,
(a) To support selected projects
through the purchase of time,
material, or facilities.
(b) To make possible faculty
exchanges or cooperation which
might not be possible without
funding.
These projects would be submtited
competitively, in some arrangement
similar to that employed in
determining Faculty Research Grants.
The decisions on acceptance and
amount of support would be made by
a Dean's Committee on Innovation,
·a committee of faculty and students
from the respective College appointed
by the Dean. The appropriated
monies should not be used for any
other purpose, until it is clear during
any year that no worthwhile projects
are forthcoming. The fund would
be revolving, much as the current
University sabbatical fund.
e. The Council of Deans
Presently the Deans and Associate
Deans of the various Colleges meet
regularly at a gathering called
informally the Deans' Meeting,
chaired by the Vice Presi<!ent for
Academic Affairs and also attended
by some other persons who can
contribute to or benefit from these
meetings. The body has no
formal powers, and discusses
matters of mutual benefit or interest
to all Colleges.
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We recommend that this body
be renamed the Council of Deans. It

We recommend, therefore, the
establishment of a systematic
training program for all academic
Deans and Department Chairmen, to
include assistance in learning and
applying University policies
and procedures, principles and
techniques of budget and personnel
matters, means of meeting
successfully the recurrent duties and
responsibilities of academic
administrators. The program
probably could be created and
conducted largely by appropriate
personnel in Western's own
Department of Management, with the
help of other University staff. It
should be funded by the University.

educational function of the University (3) As a general rule, whatever
could be handled by the Colleges or
and which otherwise might not
The essential function and powers of
Departments, especially if pertinent
enter into consideration; and by
the Faculty Senate should be retained,
University policy existed, should
their exercising cooperatively a
but it should be reorganized to make
be. The consequent reduction in the
meaningful voice in policy-making at
it a University Senate, with
work load of the Councils would
the University level.
membership from the major academic
enable them to be more effectively
c. Change in Function
and administrative elements of the
deliberative, to speak with more
While the Senate should continue to
institution to consider and recommend
authority, and to deal more
develop "principles, policies, and
broad policies to the President of
expeditiously with their agendas.
programs" and to "advise the
the University. In order to form such a
e. Encouraging Local Initiative
President in a wide range of
body and enable it to function
As indicated above, both the Senate
effectively, at least the following
University matters," we believe it
and the Councils should restrict
changes would have to be made.
should interpret that crucial function
their activity to policy questions which
somewhat differently than it has.
are clearly University-wide and
a. Change in Name
(1) It should assume responsibility
cannot be determined within existing
The term University Senate would
only for those matters which are
policy or be left to the discretion
reflect more accurately the new
clearly University-wide concerns and
of the Colleges and Departments. In
membership and the nature of Its
which cannot be handled adequately
broad responsibilities. Moreover, Faculty
the spirit of that principle, Councils
at a lower level.
should encourage decentralization
Senate is presently a misnomer,
and local initiative by assigning issues
since members of the Administration
(2) It should restrict the exercise of
and decisions of questionable
now sit in the body as voting members.
its review power over the Councils
jurisdiction to such lower-level
b. Change in Membership
(see below).
units; additionally, they should
The controlling principles should be to
encourage experimentation by those
(3) It should devote more of its
retain a size large enough for diverse
units, which Councils could then
energies and resources to
representation and small enough for
evaluate later as a policy
anticipation
of
the
future
of
the
discussion, to build in a multiple point
consideration. This approach would
University and to long-range
of view and background, and to
provide a sounder base on which the
planning.
maintain primary responsibility in the
Councils might act, while involving
faculty. Though this recommendation
and serving the other units.
(4) It should not concern itself with
for a University Senate should be
matters of importance only to one of f. Year-Round Operation of Senate
considered in detail by a special
the constituent elements; these
and Councils
committee, we would suggest as
should be handled through
The Faculty Senate presently
guidelines the following:
appropriate separate agencies.
functions on an eight-month basis,
(1) Thirty faculty members, to
from September through April, with
d. Restoration of Councils' Power
be elected by and from the Colleges
the April meeting devoted
The Councils of the Faculty Senate
on a proportional basis, with
substantially to social functions and a
were originally intended to be the
limited membership from any one
changing-of-the-guard, while the
vehicles of joint policy-making. It was
Department, and the abolition of
University conducts its business
assumed that their recommendations
at-large members.
year-round. Moreover, of necessity,
would normally go directly to the
the Senate has recently taken to
(2) Twelve students, two each from
President for his consideration
meeting in extra session to keep
the five undergraduate colleges,
and transmittal to the Board
abreast of its business. If the Senate
and two graduate students.
of Trustees. The Senate power to
and its Councils are to remain
review Council actions, to bring them
(3) Five members of the
integral, effective elements of the
to the floor of the Senate, was
Administration, as presently selected;
University's decision-making process,
considered necessary, but to be used
with the President of the University
their schedules of meeting must
· sparingly. It has been employed so
to serve by office and to have
conform with a year-round operation.
often in recent years that Senate
the power to appoint four other
The present Constitution now
agendas have been clogged and the
administrative officers.
provides for that possibility in most
Senate has taken final action on
or all respects (Senate members
(4) Five members of the service and
some issues in one evening
may appoint substitutes, the Vice
after Councils have deliberated
support areas directly related to the
President may preside, etc.), and
carefully on them for months. In
University's academic function,
appropriate formal action should
e.g., Admissions, Student Services.
addition to diminishing the Senate's
be taken after study of its feasibility.
The precise definition of this area to
credibility and its capacity to face
These bodies should meet formally
be studied and established.
other issues !fS they arose,
at least once in the Spring and
this practice has eroded the will,
once in the Summer.
(5) The President and Vice President
power, and prestige of the Councils. of the Senate to be elected by the
Therefore, we recommend:
g. President's Term of Office
Senate.
While the increasing burdens on the
(1) The Senate should exercise its
President of the Faculty Senate, and
The suggested membership
review power only when a significant
the necsesary time spent learning
distribution is not based on any
number of Senate members
his job, make a two-year term
power concept of proportional
(e.g., 15-20 per cent) petition in
desirable for that office, we favor the
representation, nor do we believe it
writing for such action-rather than,
present arrangement of a one-year
should be. We assume that these
as has been done, in response to a
term with the possibility of
senators would not directly represent
single voice of disapproval or concern.
re-election. It builds in the principle
anyone, but that such a diverse
of review which we are
(2) To assure careful consideration of
body would exert impact by their
recommending throughout the
mere coming together; by their
all issues, the Councils should adopt
University. The office should continue
a rule forbidding final action until the
presentation of interests, values, and
to carry released time, regardless
meeting following the one at which a
points of view important to the
of length of term.
question was originally introduced.
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3. University Senate

4. The Top Administration
a. President's Advisory Council
The broad structure we have
proposed for all levels of
the University follows a consistent
pattern of assigning responsibility to
particular persons, providing them
with representative advisory bodies,
and holding them accountable
through regular review of their
performance. That general
approach seems to us equally
applicable to the individual with the
greatest responsibility and the most
difficult decisions to make,
the President of the University. We
believe, in fact, ii is essential that he
have such an advisory group
to call on and to consult with on a
regular basis, to provide some of the
diverse background and perspective
which must be brought to bear on
decisions at his level.
Consequently, we recommend the
formation of a President's Advisory
Council to consist of:
All the Vice Presidents
Two Deans
Three faculty members (including
the President of the Faculty Senate,
or University Senate)
Three students (including the
Presidents of the Associated Student
Government and the Student
Senate)
Three members from the service and
support areas directly related to
the academic program
The President would chair this body,
which would consider
recommendations from the Faculty
Senate (or University Senate), Senate
Councils, the Student Senate,
College Councils (when appropriate),
the Council of Deans (when
appropriate), and other matters
brought to the body of the President
or other members.
The Advisory Council would meet
regularly and its minutes would
be published and available to the
academic community.
The functions of this Council (and
others in the Report) duplicate many
of those served by the present
Administrative Council, .and
consideration should be given to
dropping that body.
b. Informing the Community of Policy
Decisions
Our recommendations in the area of
governance try to provide for broad
participation by all elements of the
academic community. This philosophy,
however, which encourages
decision-making at a variety of levels,
also poses the serious
communication problem of informing
the community about those
decisions. It is presently impossible
to keep fully abreast of the results of

the process, without devoting a
major portion of one's time
to reading voluminous minutes,
bulletins, and announcements.

Consequently, we strongly recommend
that the Board of Trustees appoint
such a committee as soon as
possible to make recommendations
concerning the possible restructuring
of Western's top administration.
And we further recommend that the
committee consider as part of
its deliberations the analyses and
proposals of Task Force 10.

Consequently, we recommend that a
regular compilation be made of
policy decisions likely to be of general
interest and importance. It should
consist of abstracts as brief and
simple as accuracy permits, stating,
d. The Board of Trustees
(a) The policy; (b) The person or
We believe that Western's Board of
body that made the policy decision;
Trustees has ably exercised its
and (c) Its effective date. These
Constitutional responsibility for the
compilations should be distributed
general supervision and control of the
regularly in a form similar to that of
University, that it has heeded and
Footnotes. The responsibility for
respected the professional
collecting, editing, and publishing
judgment and advice of faculty
should be assigned to the Director of
and administration, and that
Academic Services.
generally it has been patient with and
c. Reorganization of the Administration
responsive to all of the University's
Task Force 10 (Governance) notes in
major constituencies. It has, we
its Final Report a number of
believe, exercised well its executive
provocative features of Western's
authority, encouraged an open flow of
administrative structures,
communication, been willing to
particularly at the top level:
defend its controversial actions, and
{1) "No single administrative official
encouraged initiative by
within the University administration is
consistently acting favorably on
assigned undergraduate education
proposals and programs which have
as his major responsibility." (2) "No
come to it with strong faculty
single administrative official within the
and student support.
University administration is assigned
It is important, as the Board has
program and development as his
recognized, that communication be
major responsibility." (3) "No single
free and regular with the elected
administrative official within the
leadership of the faculty and the
University administration is assigned
students, and it would be fruitful if
community relations, local, state,
additional means were devised to
regional as his major responsibility."
strengthen these ties. However, the
(4) "There is little or no description
present structure and relationships
of job responsibilities within the
seem to have served the University
University at any level." (5) "The
well.
executive functions of the University
are performed through a structure of
formal and informal, written and
unwritten agreements, understandings
and protocols." (6) "If any one
administrative post within the
University is overburdened with
work, the table of organization seems
to indicate that this is the position of
Vice President for Academic Affairs."1
The Task Force Report includes
analyses of the key offices of
President and Academic Vice
President, along with specific
recommendtions for the nature of
those offices in the future; and it
proposes the creation of a number of
new positions to improve Western's
administrative structure. Finally, it recommends that a " ... highlevel committee be appointed to
consider reorganization of the top
administration . . . "
The Committee does not feel
competent to evaluate the specific
recommendations for changes and
appointments, but we share the Task
Force's concern and consider this
a propitious time for such a study.
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Task Force 10 on Governance of the
University, Final Report, pp. 12, 13.

Cron Country Prospects
Coach Jack Shaw will have five
lettermen returning from a 1970 Cross
Country outfit that won Mid-American
Conference and Central Collegiate
championships and then went
on to capture filth place In NCAA
competition.

Llebenberg won the 1970 CCC harrier
title and then finished 14th at the
national colleglates to gain
All-American honors. Bennett was
the eighth runner across the line
at the MAC and CCC's.
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